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From Editors Desk

Moving the pedagogy further..

Thethirdissueof ‘ Edu-Reflections of DIET Paakkad isplanned around the question, ‘ What isthewatchwordin
Educationfor Keralaat present? . Of coursg, it is* moving the pedagogy further’. The questionthen arisesiswhat
isneeded to make pedagogy work further. For the statethey arethe non-negotiableimperativesin education. The
first sepinthisdirectionisto ensurethefollowing imperativesin place.

¢ |nfrastructure: Ensureoptimuminfrastructure availableto al schoolsensuring inclusion of al students.

e Community participation: Though laudable achievement have been gained by Keralain this regard,
care must be given to strengthen the nature of participation and democratise the process further so as
to address graded inequality existing in our society.

e Materias: We need abundance of materials. Materialsthat |earners can use not as their textbooks but
as additional reading materials and materialsfor teachersin content and pedagogy angles.

e Classroom process: Level of children’s participation in classroom processisquite crucial in making a
pedagogy working. How to differentiate instruction is one of the cardinal questions that the teacher
community hasto address.

e Teacher support for professiona development: There must beintensiveteacher devel opment programmes
for an organic understanding of the pedagogy, which will be aprocess of collaboration, co-operation,
finding out and addressing problems, undertaking ‘ research’, self-reflection and continuous professional
reflection. The support programme should addressthereal issuesteachersface.

Each one of thereports/articlesincluded in thisissue addressesthese imperativesthrough research point of view.
Thisenableseducational practitionersto devel op alternate ways of looking at varied contexts and issues, and to
grow ‘solutions' so asto ensure sustainablequdity at al levelsof school education.

Inthiscontext ‘ Research’ becomesatool for theteachers, trainers, DIET personnel, educational administrators
and devel opersof Text Book and Curriculum. Youwill findtheir inquiriesresonatein‘ Edu-Reflections’. Happy
andworthwhilereading!

Dr. K. M. Unnikrishnan Dr. T. S. Ramachandran
Chief Editor Editor
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TRAINING COMMUNICATORS

Bereket Yebio
Sr. Lecturer (Rtd)
Teaching & Research in Pedagogy,
International Co-ordinator
Malmo University, Sweden

Abstract.
Asapart of aretired educator“sreflection on hispersonal and professional journey, hereisacase
of staff development programme at a Radio Sation in Addis Abeba, Ethiopia, and on-the-job
training of communicatorsin Antsirabe, M adagascar.

Introduction

Let me begin by introducing myself to the
readers of this Journal.

In 2004, | retired from my position as Senior
Lecturer of Pedagogy at the School of Teacher
Education, Malmo University, Sweden. | served for
40 years as L ecturer and Researcher in Pedagogy,
Research Coordinator, Programme Manager and
Coordinator of International Network. Starting a
year beforemy retirement, | joined ateam of trainers
at Lund University to design and implement an
Advanced International Training Programme on
Child Rights, Classroom and School Management,
aprogramme financed by the Swedish Agency for
International Development Cooperation (Sida).
After eight years of interesting experience as
lecturer/mentor in this global programme for
professionalsin education, | finally retiredin 2012.

| have now the privilege of reflecting on
the personal and professional journey that | have
made.

As a part of this effort, | had two articles
published in Academia. A Peer Reviewed
International Journal on Education (Govt. IASE,
Trissur, Kerala, India). The first was entitled:
Education as a Subject of Permanent Discour se.
January 2012. Pp. 4-7. The second was entitled:

An Educational Approach Consistent over
Time and Space. November 2012. Pp. 4-8.

| shall now give an additional example of
educational approaches outside the formal
educational system.

Context

After completing a three years contract in
Zambia in 1973, there was an opening for me at
the Radio Voice of the Gospel in Addis Abeba,
Ethiopia. It was a Radio Station owned and
operated by the L utheran World Federation. It was
established in 1963 on the Agreement between the
Federation and the former Emperor of Ethiopia,

Haile Selassie. Ethiopiawas chosen as a site due
to radio transmission advantagesfor broadcasting
toAfrica, Asiaand the Middle East. With powerful
short-wave transmitters, they broadcasted
programmesin seventeen languages, to more than
twelve countriesin three continents.

3

RADIO
VOICE

OF THE
GOSPEL
ANTENNA
COVERAGE

Production and Recording Studios, supplying the
Station with programmes were located in the
following countries (production language):
Africa:

Ethiopia, Addis Abeba (Amharic);
Tanzania, Moshi (Swahili); Malawi, Lilongwe
(Nyanja); South Africa, Roodepoort (Zulu,
Sesotho, English); Madagascar, Antsirabe
(Malagasy); Cameroun; Yaoundé (French) and
Ngaoundéré (Fulfulde); Nigeria; Jos (Hausa) and
Uyo (English).

Asa:

India; Jabalpur (Hindi), Madras (Tamil)
and Vijayawada (Telugu); Sri Lanka, Colombo,
(Snhalese); and Hong Kong (Mandarin).
Middle East:

Lebanon, Beirut (Arabic); Iran, Teheran
(Farsi).

The programmes were produced locally,
inthelocal languages and recorded on tapes. The
tapes were then posted to the Station in Addis
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Abeba and their contents beamed back to the
countries and regions. The signals were received
and the broadcasts heard beyond the above
mentioned countries.

The Church-sponsored Communication
Agencies decided the content of the messages to
be broadcasted, on the basis of a general 30-70
formula (30% religious and 70% educational and
developmental programmes). The L utheran World
Federation provided the Broadcasting facilitiesand
also broadcasted newsin English and French from
the Station. They also offered limited newscastsin
the other languages.

In September 1973, | was offered aposition
as Extension Services Officer, responsiblefor staff
training and devel opment of programme resources.
There were some two hundred and fifty local and
international employees at the Station in Addis
Abeba and about the same number in the local
Production Studiosin the different countries. There
were three categories of staff: technicians,
programme producers, and administration and
service personnel.

| was responsible for staff development in
thewhole organisation. | was assisted by ateam of
trainers and programme developers.

We organised training programmes at the
Station in Addis Abeba, at the local Production
Studios, and we screened and sent sometechnicians
and programmers for training abroad, e.g. to the
BBC inLondon; to Radio Nederland in Hilversum,
the Netherlands; to Geneva, Switzerland; and to
Deutsche Welle (=Voice of Germany) in Koln,
Germany. | visited these European Broadcasting
Corporations in February 1974 to inform myself
on the kind of training they provided and secure
placesfor our staff.

Unfortunately, our work with the Station
in Addis Abeba as the base was interrupted due to
political developments in Ethiopia. The Emperor
was deposed and replaced by a military socialist
junta, which nationalized the Radio Station in 1977.

However, the Lutheran World Federation
committed itself to continue to assist the
Communication Centres in the areas to find
alternative broadcasting-outlets and/or use
alternative communication media. After the

nationalisation of the Station, it became even more
urgent to assist the Area Centreswith the Extension
Services that the Federation was providing.

| returned to Sweden in 1975 but was
engaged as a part-time consultant to continue with
some of the training programmes.

Training
The Training that we provided was
characterized by flexibility and included:
- On-the-jobtraining
- Residentia In-service Training
- Academic/Professional (screeningfor)
- Scholarship Funds

| would like to describe the nature of the
training programme by a concrete example.
Training in Communication Theory and
Practice, Lutheran Centre for
Communication, Antsirabe, M adagascar,
October 13 —November 2, 1986.

Antsirabe is the third largest city in
Madagascar situated south of the capital
Antananarivo, in the Central Highlands of the
Island. It has atemperate, pleasant, climate.

| had earlier visited the Centre and
conducted training needs assessment and proposed
anew organisational structureto copewith the new
challenges.

Following the approval by the Management
and Governing Body of the Centre, of the proposals
that | had submitted, and as a first step towards
implementation, | was now commissioned to
organise a Staff Training Programme.

| was joined by a Swedish colleague of
Chilean origin. Hewasahighly qualified sociologist,
artist and author - skilled in music, graphic arts,
creative writing and more.

We conducted on-the-job training for 17
members of staff at the Centre.

My colleague was able to communicate in
French and | used English. The staff understood
both languages and whenever they used their own
vernacular, Malagasy, it wasinterpreted for us. The
production of the actual programmes as a part of
the training was, of course, in Malagasy.

An outlinewith the objectives, contentsand
methods of thetraining programmefor three weeks,
was sent to them beforehand for their consideration.
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We were to discuss this outline and prepare the
detailed programme together on our arrival.
Objectives:

The overall objectives of the staff training
programme wasto begin aprocess of equipping the
staff of the L utheran Centre for Communication for
wider communicationtasks, by providing themwith
knowledge and skillsin the use of alternative
communication strategies and media.

The specific objectives of the training
programme were:

- Toidentify communication needs/problems/tasks
of people and society in which the
Communication Centre could bemeaningfully
involved.

- To determinecommunication priorities(what kind
of messages are to be communicated, to whom
andwhy?).

- To study the communication infrastructure both
asregards modern mediaand traditional forms
of communication.

- Todetermine the effectivenessof different media
for different communication objectives.

- To study the principles of using different
communication media.

- To develop practical skillsin the use of selected
media.

- Todevelop sampleprogrammesfor selected areas
of communication using different media.

- To evaluate the sample programmes produced
from the point of view of communication
effectiveness and relevance.

Content and M ethod.

The “what” and the “how” of any training
programme are closely related. Aswe indicated the
main contents of the programme, therefore, we
outlined the process we followed and the methods
to be used. It isimportant to remember here that
thiswasageneral outline. The detailed, day to day
programme could only befinalised  together with
the participants after theintroductory analyses.

1. Identification of needs/problem areas

After introducing ourselves and the
programmeouitline, we started todiscussandidentify
together some of the communication needs of the
people and the society in order to get some
indications as to what specifically the

Communication Centrewanted to say inthe context
of Madagascar and why. The purpose here was to
emphasi zetheimportance of starting communication
work with the problems, needs, projects, i.e., what
needsto be communicated, rather thanthemediato
beutilized. We spent thefirst day todiscuss, inlarge
and small groups, what the communication tasks
could be. The trainers provided instruments or
criteria for determining priorities for different
communication objectives.

Already at thisstage, wewere abletoidentify
some important areas on which the staff wanted to
develop programmes. We started the task of
planning for the production of programmes parall€l
to the learning process.

2. Assessment of the use and availability of
different communication media

Through the same process as the
identification of needs/problems above, we spent
aday to assessthe communication mediathat were
available and the extent to which they were used.
Some of the questions we discussed were: What
are the traditional forms of communication in
Madagascar which have been and are used by the
people to convey important messages or educate?
Examples here were: Songs, drama, poetry,
storytelling etc. Which other media are available?
Some of thesewere: Radio, cassettes, films, musical
Instruments, poster s, newspaper setc. We discussed
how to evaluate the effectiveness of different media
from the point of view of what is to be
communicated and the access to the different media
that ordinary people might have. Here, the staff
presented samples of programmes that they had
produced in the past, using some of the mentioned
media. We used these as examples for learning
pUrposes.

3. Choice of medium for communication
programming

How do we decide which medium to use
and when? The strengths and weaknesses of
different media could be discussed on the basi s of
real communication tasks, for example, for
production projects already identified by the
participants, in stage 1 above. At this stage,
however, we had a systematic presentation and
discussion of different media. The opportunities
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to practice the use of various media would
follow.
4. Production of programmes

As we were conducting a staff training
programme, which was basically on-the-job
training, we wanted to include the production of
concrete programmes in the learning process.
These practical production activities would then
go on during the training period and would be the
basis on which we had theoretical reflections and
assessed the strengths and weaknesses of different
media for different communication purposes. For
most of the time, therefore, we worked in small
project-groups for creative production work.

At an early stage, after the discussion
concerning the determination of needs/problems,
the participants chose three target groups to
produce programmes with/for. Not far from the
Centre there were:

a) A School for the Blind
b) An ordinary Secondary School
¢) A Hospital, including aDental Clinic

The 17 participants/members of staff
decided to work in three groups, each taking one
of the mentioned target groups/institutions. Already
in the first week, they visited the institutions and
agreed to produce programmes with them. Each
afternoon throughout the duration of the training
programme was allocated for work with the
ingtitutions- interviews, discussionsand recordings.

The materials produced at the end of the
three weeks included: Documentary reportage on
the work of the institutions, and various
programmes, using different media, in the areas of
education and health.

The group working with the School for the
Blind produced three radio programmes. Two
called “ Tour around the Island of Madagascar” and

oneon“Thelife of thePigeons’. After discussions
with the blind children the group realized that radio
programmesare of specia relevancefor peoplewho
cannot see. On the proposals of the children, they
decided to“take’ the children onatour and “ show”
them the different placeson their Island. By means
of different sound-effects in the Studio, they
“travelled” using different means of transport
(buses, trains, boatsand airplanes). It isbeyond the
scope of this article to describe the techniques of
production in any detail. After listening to the
recorded programme, one (blind) child said: “1 feel
that | have been to the Cinema’.

The Secondary School group produced a
book with poems, pictures, stories (descriptive
essays) on different educational themes. They also
produced a song and recorded it on a cassette.

The Hospital group produced educational
materials on preventive health - dramaon vaccine,
drawings, picture-series, posters, poetry and songs
(cassette). The materialswere produced jointly by
the Communication Centre and the Hospital for
mass-distribution.

5. Evaluation of programme production

Thefinal stage of the training process was
a systematic evaluation of the programmes or
materials produced during the practical production
activities.

Thetrainerswerehighly impressed with the
resourcefulnessand cregtivity of the staff. Thefeed-
back from the institutions which participated in
production was also very positive and gave
prospects for further cooperation.

The last day was used for summary and
evaluation of what we had learnt during the entire
training programme. On-the-job training, such as
this one, provides an excellent opportunity to
develop professional skillsand enhancesmotivation.
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SOCIAL EXCLUSION AND MANIFESTATIONS OF INEQUALITY: A
REFLECTION ON THEORIESAND A CASE

Dr. Sreekala Edannur
Assistant professor
School of Education
Pondicherry University

Abstract

Social Exclusion existsin variousformsin all countriesof theworldin different forms, irrespective of the
economy. The processes of social exclusion arevery complex. Various measuresto combat social exclusion
also sometimes lead to perpetuation of social exclusion by capitalizing on socia capital and existing
potential of agroup of peoplethrough communities of practices and other empowerment processes. This
paper attemptsto explain the concept of socia exclusion from three different approachesof socia exclusion-
Normative, Capability and Relational. Social exclusionin Indiacannot be explained without understanding
thelayered stratification system called caste. The results of aresearch conducted in Tamilnadu exploring
the problems of access to Higher education are discussed in this connection and implications are spelt.

I ntroduction

Social exclusion exists in all societies
irrespective of its economy. People generally
misunderstand rising inequality in society with a
failure to make economic progress. In slowly
growing and stagnant economies, a widening gap
between rich and poor doesindeed entail anincrease
in social exclusion. But even in fast-growing
economies, social exclusion is possible and quite
normal. Thisisto say that rate of economic growth
isnot the only factor deciding nature and degree of
socia exclusion. Given that, social exclusion is
usually defined by a combination of factors. It is
possible to be a part of a single demographic
group only, and to be socially excluded.
Nevertheless, a theme common to most, if not
all, definitions of social exclusion is that
social exclusion is multidimensional. A recent
report of social exclusion unit defines social
exclusion as “Social exclusion is about more
than income poverty. It is a short-hand term for
what can happen when people or areas face
a combination of linked problems, such
as unemployment, discrimination, poor skills,
low incomes, poor housing, high crime and
family breakdown. These problems are linked
and mutually reinforcing” (SEU, 2004).

Theories Of Social Exclusion And
| nequality.

Socia Exclusion has only recently gained
currency in social theory. Until the 1980stheword
existed on the margins of the discipline of Sociology
( Klanfer 1969) and the concept was mostly
expressed through ‘ Marginalisation’. Exclusion
was understood as akin to culture of poverty and
underclass. In 1994 an article published by
Nkllas Luhmann on socia exclusion brought the
concept into systems theory (Harrington A,
2005). There are many approaches to understand
Socia Exclusion. This paper discusses about the
notion of Social Exclusion from three different
approaches from social science literature.
Normative theory- where social exclusion is by
choice, capability approach- whichisnot atheory
of justice or equality, but atheory of asociety which
has high levels of well-being and quality of life-
and relational theory-where exclusion isrelative
are discussed. To start to tackle the problem of
social exclusion effectively, it is important to
understand why it had become so pronounced in
all countries of theworld, rich or poor. The causes
are different in each country. For examplein most
western countries, reasons such asthe moveto high-
skill, high-tech industries; and increasing rates of
family breakdown may al be the reasons. But in
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IndiaSocia exclusion cannot be explained without
its still rigid stratification system of caste. In this
paper an attempt is made to understand social
exclusion in India in terms of access to higher
education, and the process is explained using the
theories.

TheNormative Theory of Social Exclusion: The
Question of Choice.

Social Exclusion isnot alwaysimposed or
intentionally done to people. Some forms or types
of social exclusion happen voluntarily, that means
thoseindividualswho voluntarily chooseto become
excluded from the mainstream of society. Normative
theory argues that these groups of people should
not be forced to be socialy included. Brian Barry
(2002) addresses the question of what is
normatively bad about social exclusion. Barry
distinguishes between the “fact of excluson” and
“cause for concern” with social exclusion. That is,
there is a fact here that some person is socially
excluded, but because they have chosento do so, this
fact givesno causefor concern. However, Barry points
out that it may bethe casethat, werethoseindividuals
suddenly disposed to want to enter “ society” andthey
lacked the opportunity to do so. Thisthen would be
bad, even though chosen, becausejusticerequiresthat
there be the opportunity to engage sociadly. Thisisa
verson of the claim sometimesmadethat achoice set
isnot valuable only inasmuch asit containsachoice
worthy option: the value of options which are not
chosenisitsdf avauabled ement of choice, asit makes
a life richer in terms of valuing what is chosen.
Obvioudy thisis aso what makes having a society
with avast array of opportunity desirable. So social
exclusion, evenif voluntary, should bereducedinthe
sensethat there should be opportunitiesfor inclusion,
even when that option will not be chosen.

First, and most obvioudy, socid exclusoncan
be a symptom of or cause of, socid injustice. Socia
exclusion can lead to, first, exclusion from “unequal
educational and educational opportunities’ (Barry,
2000). But hereitisto benoticed that in certain cases
even when socia exclusonischosen, it may lead to
further lack of accessto participation of people to
the nations most important developmentd activities.
Herethereisacauseof concern becausesocia justice
is denied to this excluded people though they have

chosen their exclusion for the reasons best known to
them.

Barry argues, first, that it can be
intrinsically bad that socia solidarity is lacking.
Barry (2002) claimsthat the individualsin groups
who areeither voluntarily or involuntarily excluded,
it “is not good for the characters of those in ether
group. There is a second, instrumental reason, why
theabsenceof socia solidarity isnormatively bad. This
IS because in the absence of socia solidarity, the
interests of the excluded are likely to be opposed to
theinterestsof theincluded, and theincluded aremore
likely to beinamajority. Hence, theabsence of socia
solidarity, in the form of alack of concern for the
excluded by the included, leads to a normatively
undesirably form of politics. Now normative theory
doesnot seemto beagood explanationinal contexts.
Here it becomes important to discuss another
approach, Capability approach.

Capability Approach.

The Socia Exclusion Unit defines, “ Social
exclusion is about more than income poverty. It
Is a short-hand term for what can happen when
people or areas face a combination of linked
problems, such as unemployment, discrimination,
poor skills, low incomes, poor housing, high
crime and family breakdown. These problemsare
linked and mutually reinforcing” (SEU, 2004).So
according to this theory one should be careful
about whichindividudsareactudly socidly excluded.
It is perhaps important to begin by looking at the
activitieswhich are considered important for asociety,
and then finding which types of individuals are
excluded from partaking in those activities (Shepley
O, 2008).

If we assume that there is a set of core
activities which constitute participation in society,
then anindividual issocialy excluded in casetwo
conditions are met:

1. Theindividual isnot participating for reasons
beyond his/her control, and

2. Heor shewould liketo participate’ (Burchardt
et a., 2002)

According to Burchardt the areas of
activity which constitute social exclusioninclude:
1. Consumption: the capacity to purchase goods and

services
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2. Production: participationineconomicaly or socidly
valuableactivities

3. Political engagement: involvement in local or
national decision making

4. Social interaction: Integration with family,
friends, and community.

Wolff and de Shalit( 2007) listed 14
capabilities of people as conditions to be
included. Thislist has been described by Shepley
Orr (2008).

1. Life: having alife of reasonablelength.

2. Bodily health: having good health, with adequate
nutrition and shelter.

3. Bodily integrity: being able to move freely,
and not to be assaulted or harmed.

4. Sense, imagination and thought: being able to
use the senses, to imagine, think and reason

5. Emotions: Being able to have attachments to
things and people outside ourselves.

6. Practical reason: Being able to form a
conception of the good and to engagein critical
reflection about the planning of one'slife.

7. Affiliation: Being ableto livewith and towards
others.

8. Other species: Being ableto live with concern
for and in relation to animals, plants, and the
world of nature.

9. Play: Being able to laugh, to play, to enjoy
recreational activities.

10. Control over one' senvironment: Being ableto
participate effectively in political choices that
governone'slife.

11. Being able to express one's relations to others:
Not being prevented by socid or legal meansfrom
expressing one' s affiliation with others.

12. Obediencetothelaw: Being sufficiently endowed
with respect to basic capabilities such that one
does not need to break the law in order to
providefor the basic needsfor oneself and one's
family.

13. Understanding the law: Having an
understanding of the rules which govern
society, what justifiesthese rulesand why they
exist.

14. Recognition: Having one’s values and
identity be seen as legitimate and worthy of
respect by others.

It isassumed that Possession of theselisted
capabilities enables an individua to be socialy
included.

Relational Theory.

Relational theory purports that social
exclusion can at |east be reduced in asociety only
by creating a society in which there is equal
respect, regardless of whether thereisany actual
material equality of condition. To create such a
society, it isrequired that there be provision of
sufficient capabilitiesthat no oneisforced to feel
ashamed of their condition. Social inclusion,
therefore, is about providing sufficient levels of
capabilities. What is important about this
approachisthat it doesallow flexibility for policy
makersto implement their own prioritiesinwhich
levels of functioning are the most important for
their own concerns. Nevertheless, the theory of
relational equality does insist upon a*sufficient”
level of functioning, as thisis what is minimally
required to ensure respect among citizens. To be
included, onthisview, isto beableto engageinthose
socialy valuable activities which encourage respect
between citizens. So the focus of countriesto reduce
socid exclusion according torelationa theory should
be to focus on the shortcomings and barriers that
prevent members of disadvantaged groups
improving their life circumstances. Their failureto
match the social capital advantages of other sectors
of society perpetuates social inequalities through
generations.

How is Social Exclusion perpetuated?

Asafact of life, the same group of people
who participatein somesocial relationsmay, at the
sametime, be excluded from others. Hence, to say
that apersonisexcluded from somethingisapurely
descriptive statement, with no analytical value
(FigueroaA, 1999). In analytical terms, the question
is whether there is some exclusion that has
important effects upon social inequality. It is
interesting and at the same time surprising to note
that it is the same process which at the same time
perpetuates social exclusion and aims at social
inclusion. Itisthe utilisation of social capital and
the community capacity building of advantaged
sectors of the community that, on the platform of
accumulated privileges, permit them to maintain and
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expand their social capital and move even further
ahead of the disadvantaged communities.

Community  capacity  building,
empowerment, collective action, and cooperation
are aspects which are conscious efforts used by
individuals and the state to include people to the
major activities of life and nation building. At the
same time this same process becomes the terrain
for social exclusion while capitalising onthe social
capital people possess. The ‘communities of
practice’ of themajor professionssuch asmedicine
and law are seen as repositories of social capital
(Bourdieu 1996). They sustain that social capital
through the sharing of theoretical and technical
knowledge and collective action to maintain their
public prestige, status and market value.

Another explanation of inequality and Social
exclusion is through power relations. An active
process of discrimination, stereotyping and
intolerance is put in place in all societies. At this
processlevel, social exclusioniseasily visualised
as social closure (Parkins F, 1979). ‘Power
structures’ perpetuate inequality and work to
continually undermine the empowerment attempts
of disadvantaged groups. Parkin derivesthistheory
from Weber’s discussions of social closure,
particularly those in the famous essay on Class,
Satus and Power (Weber 1946). Neo-Weberian
theory involvestaking the central concept of social
closure and developing its principles beyond the
point that Weber had done and, indeed, in ways
that are incompatible with Weber’s separate
discussion of power (Shepley Orr, 2008).

Social closureisdefined as:

“the process by which social collectivises
seek to maximize rewards by restricting access to
resources and opportunities to a limited circle of
eligibles’ (Parkin 1979).

In This context, social exclusion is
explained with a study made on the problems of
SC/ST students in accessing higher education in
Tamil nadu. In India, social exclusion exists in
various forms, caste discrimination being major
among them. Major consequences of social
exclusion and some possible remedies too are
discussed.

Social Exclusion In India.

The processes of social exclusion in India
are not very different from other countries. As
Parkin suggested, when social closure and status-
group formationishighly marked, it may strengthen
the system of stratification, like Indian caste system.
In India one of the main forms of social exclusion
IS through manifestations of caste systems which
takevariousexpressions. Intentional self exclusion
asexplained by normativetheory is very common
in India by the formation of strong and nonporous
caste groups, normally at the pretext of welfare
measures, which ultimately lead into lack of social
solidarity and reduces the chances of this groups
accumulation of social and cultural capital.
Capability approach also may fail in this case
because the power structure makes intentional
effortsto discriminate and not facilitate capabilities
for many reasons.

A Case Study of Problems of Access to
Higher Education Among SC/ST

Sudents.

A study was conducted among the
Scheduled Caste and Scheduled Tribe (SC/ST)
students of Tamilnadu to understand difficulties of
access to higher Education through the following
parameters.

e Family support and attitude

e Personal attitude

e Community support and attitude

e Communication and other facilities

e Peer group attitude

e nstitutional support and Teachers attitude

All the respondents had very low level of
family support for their educational expenditures,
irrespective of the categories, gender and type of
course. At the same time almost all respondents
had good encouragement from their family to
pursue higher education courses. This is a very
welcoming sign with respect to education of SC/
STs. Though not able to give financial support
parentsarewilling tolet their children pursue higher
education.

All respondents are having poor access to
assistancefrom organizationsintheir locality. A very
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low percentage of the respondents gets
encouragement from their community to pursue
higher education. Half of the female respondents
as well as male respondents reported to have
received encouragement, from their community to
pursue higher educational courses. Nearly 26%
percentage of the respondents is members of
association of SC/ST. Most of the respondents do
not agree that these associations are helping them
to pursue higher educational studies.

Most of the students have not attended any
special coaching classesto join higher educational
courses. Thereisnoimportant difference between
gender categories. Most of the respondents are not
ableto communicate effectively in English.15.4%
percentage of Female respondents and 19.6%
percentage male respondents could only
communicate effectively in English. 86.5%
percentage of female respondents and 80.4%
percentage of male respondents had good
relationship with their classmates.

Most of the respondents are having
problems in communicating with their friends in
class room. They felt that they are not good in
anything, that they are destined to be silent and take
only what is provided to them. They also thought
that their fate is ordained by god. Only a low
percentage of the respondents are discriminated by
their classmates. This gives a clear indication that
even when they arenot discriminated by othersthey
make themselves believe that they do not deserve
therights others enjoy and feel it aslegitimate.

Almost al therespondents’ (80%) reported
that teachers are not informing about various
examinations held in Indiafor higher educational
course. Thereisno important difference between
the categories of the respondents. About 83% of
the respondents are not getting any help from their
teachers to get the financial support from the
government. About (83%) of the respondents are
aware of the reservation policies for SC/ST
community in India. About 50% of the respondents
teachers are responding well in classroom. About
50% of all categories of therespondentsarefeeling
that they are ignored by their society and the
government. Most of the respondents reported that

educational institutions are accessible to them
physicaly.
Reflections.

Themajor part of thisstudy ismade among
the students who could find access to higher
education. Though it reveals the problems they
faced in entering, which would have been tough as
revealed by thedata, it isnot very exhaustive. Data
from the drop outsis more revealing. Most of the
dropped out students had lacked any kind of
financial background, encouragement and a
supportive environment to continue education.
They have faced acute discrimination from the
school neighbourhood and fromthe society at large.
Itisto besaid herethat the higher education entered
group did not face problems to this extent. Core
governing principle of the caste system is not
inequality alone, but ‘graded inequality’, which
implieshierarchically unequal entitlement of rights
to various castes (Thorat, 2008). This statement
may be extended to explain different degrees of
discrimination faced by people inside same caste.
Thisgrading of inequality isdone based onthe social
status, financial statusand power structure. Families
of SC/ST who had better status in society faced
lessdiscrimination. Asregardsthe academiclife of
the students, the study noted that SC/ST students
enrolled in the higher education institutes have
academically oriented values and interests which
found expression in their reading habits. It isalso
interesting to note that SC/ST students were not
membersof any dalit organization which are active
in Tamilnadu. This may be since they do not want
to be identified as Scheduled castes. Though they
lacked family financial support, as regards the
encouragement or otherwise given by thefamily in
the academic pursuit, the study found that an
overwhelming majority of therespondentsreported
of getting lot of encouragement from the family.

The choices of the respondents’ selection
of courses had been affected by gender and fathers
education. Boysand girlshad their own preferences
of selecting courses. Though difficultiesexisted at
many points, results of this study clearly indicate
that various policies of positive discrimination to
help this deprived group are working. But when
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the larger community is concerned what is needed
is structural changes in the society.Further, in the
multi-cultural and multi-ethnic Indian society, the
parameters of gender, caste, class and region are
all crucial in determining accessto higher education
( Chanana, 1993).

It can be observed here that at many
contextsnormativetheory isat work when it comes
to social exclusion. Intermsof capability approach,
it can be observed that capabilities of these sections
of disadvantaged arefacilitated by the government
of Tamilnadu to agood extent. But it isnot to say
that al that is done is sufficient. It may also be
observed that most of those who entered in higher
education arefrom comparatively better financial,
social and cultural background among SC/STs.
Discrimination based on caste could be reduced
drawing upon relational theory.
Recommendations.

Keepinginview of thediscussion above, a
few recommendations can be made here. The causes
of adissimilar distribution of individuals between
socia groups may be genetic, cultural, historical,
or some combination thereof. The differences in
cultural attributes include the value families and
neighbourhoods present on education, attitudesand
work habits (Darity and Shulman, 1989). The two
set policies of India government, namely of’
economic empowerment and equal opportunity
policies tight in place, what is needed is direct
interventions. Structural changes are also possible
through direct and micro level approaches,
especially through classroom practices.
Discrimination of al kindsbreedsin classroomsand
students take these to the bigger world. Deliberate
efforts must be taken to include non discriminatory
classroom practices at all levels of education.
Bourdieu(1971) argues that the major role of
educational systemis, * Cultural Reproduction’. The
dominant culture or cultural capital via the
educational system, translates into wealth and
power. This culture also legitimizes inequality, in
due course the deprived start feeling that their
condition is normal. Though this situation can be
improved through economic empowerment of SCs
and STs, amajor mind set shift iswhat is needed
urgently. Participation of this group in all major

social, economic and political policy making and
their monitoring and execution is very crucial for
their development.
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Abstract

Equality cannot be attained unlessthe girl child’s extensiveright to education isnot ensured asgirlsare
the mothers of tomorrow’s generation and hence they need to be educated in order to make good
mothersand thus create avery good and productive future generation. Parents and teachers play equally
important rolein the process of formal education of girlsand their awareness and perception are primary
factorsdirectly linked with their performance of duties. Therefore the purpose of the study wasto assess
and comparethelevel of awarenessand perception of parentsand teacherstowardsgirls’ education and
also to find out the concerned critical zones and issues. Survey method was used to carry out the
research study by taking asample of 120 unitsdrawn from government schools and madarsas (registered
under Madarsa Board of Madhya Pradesh) of Bhopal old city region. The study revealed that teachers
were significantly better aware than parents and they had significantly more positive perception towards
girls education. Factor-wise analysisreveal ed that there were more parentsin critical-zone (Undecided)
than teachers, which in turn demands a plan and work for such factors to improve their perception
towardsgirls’ education and to make the teaching learning process more attractive ensuring the greater

participation of girlsinformal schooling at elementary level.

Introduction

The constitution of Indiaconfersonwomen,
equal rightsand opportunitiesin al fields. Although
legally and theoretically women are now considered
asequal to men, there are peopleincluding parents,
who refuse to give them their due. They think that
women are inferior to men and ill treat them and
misbehave with them. This kind of conservative
approaches need to be checked and analysed in an
advanced society . Female education is important
and all theimpediments must be removed from the
way of their education. Continuous effortsarebeing
made by the Government of India to ensure the
equal participation of women, whichisvery clearly
mentioned in the Nationa Policy on Education 1986
as “ Education will be used as an agent of basic
change in the status of women” .

Censusdata2011showsthat thereisalarge
gap between theliteracy rate of maleand female at
every level. At national level it is 16.6% points, in
Madhya Pradesh it is 19.5% points whereas in
Bhopal itis10.8% pointswhich indicatesthat girls
are not getting full benefit of the efforts made by

the Government. There may be some specific
reasons other than previously perceived ones.
Perception of parents and teachers towards girls
education may be one of them.
Rationale

Women’s social conditions started
deteriorating with the passage of time. Insomeareas
female infanticide is prevalent even today. A new
culture of elimination of femalefetushasgradually
become rampant. Discrimination between the
education of girl and boy is common in weaker
sections, minoritiesand eveninrural areas. Poverty
and illiteracy among the peopleisalso areason for
not sending the girlsto schools and colleges.

Education is widely recognized as a
fundamental human right of every individual.
Because of different reasonsjustice isfound to be
denied to many. Minority girls face the greatest
challengesin thisconnection. Most of thereasons
are related to ethnic identity, traditional life style
and issues of endemic poverty. Without strides in
girls’ education, minority groupsarelikely to face
further economic and social marginalization.
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Inaformal school system both parentsand
teachersplay equally important rolefor promoting
gender equality. The efficiency of educational
programmes greatly depends on the quality of the
teachers. Apart from scholarly teaching , teachers
need to treat girlswith extreme care, affection and
consideration.

Perceptioninvol ves an awareness of objects
and events that are present in the immediate
environment which is determined by what one can
sense, feel and perceive. But it also depends upon
past experience (learning), interest or motivation
and selective attention. Therefore there is a need
to know how far teachers sensitise the education
of girlsand how do they perceiveit.

Objectives of the study
Major objectives of the study were:

|. To assess and compare the awareness of
teachers and parents about girls’ education.

[l. To assess and compare the perception of
teachersand parentstowardsgirls education.

I11. To compare the different ratings on economic,
cultural, socia, religious, awareness, family,
security, marriage and school factors of
perception towards girls’ education
respectively, by teachers and parents.

Hypotheses

Keeping in view the above objectives,
following hypotheseswere formulated for testing:

I. There is no significant difference between
teachers and parentswith respect to awareness
about girls’ education.

[1. There is no significant difference between
teachersand parentswith respect to perception
towardsgirls' education.

Sample

Random sampling technique was used for
the selection of sample. Ten Government primary
& middle schoolsand 10 registered Madarsaswere
selected from Bhopal old city. The sample consisted
30 Govt. school teachers, 30 Madarsateachers, 30
parents of Govt. school studentsand, 30 parents of
Madarsa students.

Tools:
Investigator used thefollowing toolsfor the
study.
1. Tool for the assessment of the awareness on
girls’ education
2. Tool for the assessment of perception towards
girls’ education
Tool to Assess Awareness About Girls
Education
This tool is based on 9 factors related to
awareness about girls’ education. It consiststhree
items for each factor (economic, cultural, social,
religious, awareness, family, security, marriageand
school factorsrespectively). Thewholetest carries
maximum 27 marks, one mark for each correct
answer. There was no minus marking. The test-
retest reliability coefficient was found to be .956
(one week gap). The content validity coefficient
was found to be .919. No time limit was imposed.
Tool to Assess Perception TowardsGirls
Education
This five point scale tool is based on 9
factors related to perception towards girls’
education. It consists three items for each factor
(economic, cultural, social, religious, awareness,
family, security, marriage and school factors
respectively). Thewholetest carries maximum 135
marks, 5 marks for strongly agree, 4 marks for
agree, 3 marksfor undecided, 2 marksfor disagree
and 1 mark for strongly disagree. There was no
minusmarking. Thetest-retest reliability coefficient
was found to be .941 (one week gap). The content
validity coefficient was found to be .926. No time
limit wasimposed.
Satistical Techniques
Following statistical techniqueswere used
during the devel opment of toolsand for theanalysis
of data:
e Percentagewasused for thefactor-wiseanalysis
of five point rating scale responses.
e The t-test was used to test the significance of
difference between various groups.
Resultsand Discussion
On the basis of analysis of datathe results
of the present study is discussed below:
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Hypothesis|

There is no significant difference between teachers and parents with respect to awareness about

girls education.

Table 1: Groups, Number of group Members, M eans, Sandard Deviations Sandard Error,
Calculated Value of 't’, Degrees of Freedom Table Valuesof ‘t” and Inference for Hypothesis|

Group N Mean |[SD SE |'t' Cd. DF ‘t’ Table Inference
Leve Value

TTs 60 8.367 [3.368 0.707 | 4.675 118 | 0.01 2.616 Significant

TPs 60 11.967 | 4.319 0.05 1.98 at 0.01 level

Interpretation

From Table 1, it is clear that calculated
valueof ‘t’ of difference of awarenessabout girls
education between the two groups is 4.675 and
table value of ‘t’ for 118 degrees of freedom at
0.01level of significanceis2.616

Sincecalculated valueof ‘t’ isgreater than
the table ‘t’ value, difference of awareness about

Hypothesis||

girls education is significant at 0.01 level. Thus
the null hypothesis stated above is rejected.

The difference of awareness about girls
education is significant and mean of teachersis
greater than the mean of parents. Since the high
score denotes low level of awareness, it is
concluded that the teachers were significantly
better than that of parents with respect to
awareness about girls’ education.

Thereisno significant difference between teachers and parents with respect to perception towards

girls’ education.

Table 2 : Groups, Number of group Members, M eans, Standard Deviations Sandard Error,
Calculated Value of 't’, Degrees of Freedom Table Valuesof ‘t" and Inference for Hypothesis||

Group N Mean | SD SE |t Cdl. DF ‘t’ Table Inference
Level Value

TTs 60 123.70( 10.9211.936 | 15.74 118 | 0.01 2.616 Significant

TPs 60 154.17| 10.27 0.05 1.98 at 0.01 level

Interpretation

From Table 2, it is clear that calculated
value of ‘t’ of difference of perception towards
girls' education between thetwo groupsis 15.737
and table value of ‘t’ for 118 degrees of freedom
at 0.01 level of significanceis2.616

Sincecalculated valueof ‘t’ isgreater than
the table ‘t’ value, the difference of perception
towardsgirls educationissignificant at 0.01 leve.
Thusthe null hypothesis stated above is rejected.

Thedifference of awarenesstowardsgirls
education is significant and mean of teachersis

greater than the mean of parents. Asahigh score
denotes negativedirection, it isconcluded that the
teachershad significantly more positive perception
towards girls' education than that of parents.
Teacher Vs Parent Ratings

Findingsonthe basisof thedifferent ratings
on economic, cultural, social, religious, awareness,
family, security, marriage and school factors of
perception towards girls' education respectively,
by Total Teachers (TTs) and Total Parents (TPs)
isdiscussed below:
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Economic Factor
Table 3: Ratings (in %) on Economic Factor

by TTsand TPs
Economic Factor
SA A Uub |D SD
TTs| 0.0 5.6 21.1 [40.6 |32.8
TPs| 1.1 111 | 317 (417 |144

Figure 1: Ratings (in %) on Economic Factor
by TTsand TPs
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From Table 3and Figure 1 itisclear that
40.6% TTs & 41.7% TPs do not agree and 5.6%
TTs& 11.1% TPs agree with the situations given
inthetest items. It meansonly 5.6% TTs& 11.1%
TPs considered economic factor as an issue for
girls education, while21.1% TTsand 31.7 % TPs
werein critical-zone (Undecided).
Cultural Factor

Table 4: Ratings (in %) on Cultural Factor

sD

Edu - Reflections March 2015
From Table 4 and Figure 2 it isclear that

28.9% TTs & 20.0% TPsdo not agree and 16.7%
TTs& 20.0% TPsagree with the situationsgiven
in the test items. It means 16.4% TTs & 20.0%
TPsconsidered cultural factor asanissuefor girls
education, while 22.8% TTsand 51.1 % TPswere
in critical-zone (Undecided).

Social Factor
Table5: Ratings (in %) on Social Factor by
TTsand TPs
Social Factor
SA | A Uub |D SD
TTs| 00 | 28 |61 |511 |40.0
TPs| 39 | 194 |36.1 |294 |11.1

by TTsand TPs
Cultural Factor
SA A ub D SD
TTs| 1.7 16.7 | 22.8 [28.9 |30.0
TPs| 22 | 20.0 | 51.1 |20.0 |6.7

Figure 2: Ratings(in %) on Cultural Factor
by TTsand TPs
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Figure 3: Ratings (in %) on Social Factor by
TTsand TPs
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From Table 5 and Figure 3 it isclear that
51.1% TTs & 29.4% TPs do not agree and 2.8%
TTs& 19.4% TPsagree with the situationsgiven
inthetest items, it meansonly 2.8% TTs& 19.4%
TPs considered socia factor as anissuefor girls
education, while 6.1% TTsand 36.1 % TPs were
in critical-zone (Undecided).
Religious Factor

Table 6: Ratings (in %) on Religious Factor

by TTsand TPs
Religious Factor
SA A ub (D SD
TTs| 94 | 156 | 13.3 |31.7 |30.0
TPs| 28 | 17.2 | 35.0 ({36.1 |89
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Figure 4: Ratings (in %) on Religious Factor
by TTsand TPs
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From Table 6 and Figure 4 it is clear that
31.7% TTs & 36.1% TPsdo not agree and 15.6%
TTs& 17.2% TPsagree with the situationsgiven
in the test items, it means 15.6% TTs & 17.2%
TPsconsidered religiousfactor asanissuefor girls
education, while 13.3% TTsand 35.0 % TPswere
in critical-zone (Undecided).
Awar eness Factor
Table 7: Ratings (in %) on Awareness Factor

by TTsand TPs

Awar eness Factor
SA A Ub |D SD
TTs| 0.0 2.2 10.6 |37.8 |49.4
TPs| 0.0 2.8 35.0 |48.9 |133

sD

Figure5: Ratings (in %) on Awar eness Factor

by TTsand TPs
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From Table 7 and Figure 5 it isclear that
37.8% TTs & 48.9% TPs do not agree and 2.2%
TTs& 2.8% TPs agree with the situations given
inthetest items, it meansonly 2.2% TTs & 2.8%
TPs considered awareness factor as an issue for
girls education, while 10.6% TTsand 35.0 % TPs
werein critical-zone (Undecided).

Family Factor
Table 8: Ratings (in %) on Family Factor by
TTsand TPs

Family Factor
SA | A Ub |[D SD
TTs| 1.7 | 189 | 27.2 |30.0 |22.2
TPs| 7.2 | 328 | 37.2 |20.6 |22

Figure 6: Ratings (in %) on Family Factor by
TTsand TPs
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From Table 8 and Figure 6 it is clear that
30.0% TTs & 20.6% TPsdo not agree and 18.9%
TTs& 32.8% TPsagree with the situationsgiven
in the test items, it means 18.9% TTs & 32.8%
TPsconsidered family factor asanimportant issue
for girls education, while 27.2% TTsand 37.2 %
TPswerein critical-zone (Undecided).
Security Factor
Table 9: Ratings (in %) on Security Factor by

TTsand TPs

Security Factor

SA | A Uub |D SD
TTs| 83 | 25.0 | 306 |283 |7.8
TPs| 6.7 | 417 | 378 |122 |17

Figure 7: Ratings (in %) on Security Factor
by TTsand TPs
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From Table 9 and Figure 7 itisclear that
28.3% TTs & 12.2% TPsdo not agree and 25.0%
TTs& 41.7% TPsagree with the situationsgiven
in the test items It means 25.0% TTs & 41.7%
TPs considered security factor as an important
issue for girls education, while 30.6% TTs and
37.8 % TPswerein critical-zone (Undecided).
Marriage Factor
Table 10: Ratings (in %) on Marriage Factor

by TTsand TPs

Marriage Factor
SA | A Ub |D SD
TTs| 56 | 21.7 | 239 [26.1 |228
TPs| 1.7 | 27.8 | 47.2 [23.3 |0.0

Figure 8: Ratings (in %) on Marriage Factor
by TTsand TPs

27.8 .
217 e 2.3 e BTTs

20.0
TPs

10.0 55
. v7 0.0
0.0
SA A uD DA sD

From Table 10 and Figure 8 itisclear that
26.1% TTs & 23.3% TPsdo not agree and 21.7%
TTs& 27.8% TPsagree with the situationsgiven
in the test items It means 21.7% TTs & 27.8%
TPsconsdered marriagefactor asanissuefor girls
education, while 23.9% TTsand 47.2 % TPswere
in critical-zone (Undecided).
School Factor
Table 11: Ratings (in %) on School Factor by

TTsand TPs

School Factor
SA | A Ub |D SD
TTs| 1.1 11.7 | 36.7 |30.6 |20.0
TPs| 06 | 20.0 | 55.6 [20.6 |3.3

Figure 9: Ratings (in %) on School Factor by
TTsand TPs
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From Table 11 and Figure9 itisclear that
30.6% TTs & 20.6% TPsdo not agree and 11.7%
TTs& 20.0% TPsagree with the situationsgiven
in the test items, it means 12.8% TTs & 20.0%
TPsconsidered school factor asanissuefor girls
education, while 36.7% TTsand 55.6 % TPswere
in critical-zone (Undecided).
Findingsand Conclusion

e Teachers kept significantly better awareness
about girls' education than parents.

e Teachers had significantly more positive
perception about girls education than parents.

Findings with respect to different ratings
on the nine factors are also presented below.

e L east important issue: It was awareness factor
for both the groups(2.2%TTs and 2.8%TPs)

e Most important issue: It was security factor
for both the groups(25.0%TTs and
41.7%TPs)

e Most critical issue: It was school factor for both
the groups(36.7%T Ts and 55.6%TPs)

e | ssuesin ascending order of importancefor TTs:
Awareness (2.2%) <Social (2.8%) <Economic
(5.6%) <School (11.7%) <Religious (15.6%)
<Cultural (16.7%) <Family (18.9%)
<Marriage (21.7%) <Security (25.0%)

e |ssuein ascending order of importancefor TPs:
Awareness (2.8%)< Economic (11.1%)
<Religious(17.2%) <Social (19.4%)
<School (20.0%) <Cultural (20.0%)
<Marriage(27.8%) <Family(32.8%)
<Security(41.7%)
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e Critical Issuesin ascending order of magnitude
for TTs: Social(6.1%) <Awareness (10.6%)
<Religious (13.3%) <Economic (21.1%)
<Cultural (22.8%) <Marriage (23.9%)
<Family (27.2%) <Security (30.6%) <School
(36.7%)

e Critical Issuesin ascending order of magnitude
for TPs: Economic (31.7%)< Awareness
(35.0%) & Religious (35.0%) <Social
(36.1%) < Family(37.2%) <Security (37.8%)
Marriage (47.2%) <Cultura (51.1%) <School
(55.6%)

Educational Implications

Whether a work is useful or not, it is
necessary to judge it from the point of view of its
utility intherelated field. Thefindingsof the present
study have high educational implications for
teachers, parents, society, administratorsand policy
makers. Assessment of level of awareness about
and perception towards girls education may help
to addressall barriersin educating girls.

Findingsof the present study will definitely
help to improve the status of girls education as
mentioned below.

1. By reviewing the present policiesin view of
thefindings

2. Formulating effective policy guidelines
conducivefor better education among girls.

3. Launching programmesfor effective campaign
through various media/method/strategies.

4. Restructuring the school atmosphereto enable
the system to address the problems of girls.

5. Formulating policies for ensuring the
sustainability of the progressevolved now and
then.
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INTEGRATING CLASSROOM DRAMA INTO ENGLISH CLASSROOM

Dr. K.M. Unnikrishnan
Principal
DIET Palakkad

Abstract

This paper has been evolved through a series of workshops with teachers and their efforts to integrate
Classroom drama into teaching English in Primary classes in Kasaragod, Kannur, Malappuram and in
Palakkad. Three similar workshopswere conducted at Regional I nstitute of English, South India(RIESI)
by the author in 2010-11 for teachers attending 5-day course in teaching English to young learners.

TheNotionsof ‘Drama’ and ‘ Theatre

What does the word ‘Theatre’ or
‘Drama’ brings into our mind? May be the
components of it like, the stage, the script, the
actor, lighting, dialogues etc. We associate it
with performance, costumes, setting and stages.
Or it may bring different schools that exist in
theatre, like Theater of the absurd, Readers
theater etc. Similarly, in school we often
associate drama with script, rehearsal, voice
production and display of acting talent. This
type of drama has certain benefits in that it
Increases children’s self-confidence, givesthem
the opportunity to expressthemselvesin public
and provides them the opportunity for
appearing on stage. However, it representsonly
a part of the rich learning and developmental
experience that drama has to offer.
Problematising‘ Theatre

The question is how all these notions
relate with our profession, i.e., teaching? To
what extent these notions have any relevance
in students' learning? If this notion about
‘theatre’ istaken very serioudly, then we forget
that we are teachers. We are not trained theatre
professionals. We do not want the classrooms
to become drama schools and we are not
entitled with the duty of transforming our
students to be theatre professionals. If we take
these arguments into account, then we haveto
start re-thinking on our notions about the role
and scope of theatre in school curriculum.

Play and L earning

In the context of School curriculum and
learning, all of the activities we use have a
definite purpose of promoting learning and
development of students. The student learns,
develop concepts and construct knowledge
about thereality through experiencing theworld
outside. To children, key for experiencing the
world is play and hence there is a need for
exploring newer and newer ways of play and
learn. ViolaSpolin, the great American teacher
who explored the potentials of using theatre
elementsin classroom spoke:” Welearn through
experience and experiencing, and no one
teachesanyone anything. Thisisastruefor the
infant moving from kicking to crawling to
walking as it is for the scientist with his
equations. If the environment permitsit, anyone
can learn whatever he chooses to learn; and if
theindividual permitsit, the environment will
teach him everything it hasto teach. ‘ Talent’ or
‘lack of talent’ have little to do with it.” (Spolin,
1963)

There are strong elements of make-
believeinal children’splay. Thismake-believe
helps the child to test out his’her hypotheses
about what the world is like and how it might
feel to have certain experiences. It isfueled by
inquisitiveness and a desire to think about
possibilities and concepts through the medium
of action. The process by which thisisdoneis
the same process as that by which Drama is
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made for all levels and ages. The primary task
of the teacher, therefore, is to preserve and
encourage this desire to make-believe while at
the sametime extending it to other areas of life
and knowledge. In this way Drama can assist
inthefulfillment of the child’scurrent cognitive
and affective needs and in providing for his/
her future personal, social, emotional and
intellectual development. The process is of
exploring life through the creation of plot,
theme, fiction and make-believe.
Classroom drama or Processdrama.
The field that this process can explore
Is as wide as life itself, and the areas of the
exploration can be derived from the content of
curriculum or from any other aspect of lifethat
interests and concerns the students or the
teacher. Drama used in this way is called
Classroom dramaor Processdrama. Examining
thesetopicsthrough Process Dramawill involve
the learnersin such activities as,
e engaging with life issues, knowledge and
themes through drama
e living through a story, making it up asthey
go aong, solving problemsin the real and
fictional worlds, co-operating with others,
and pooling ideas
e the spontaneous making of drama scenes
(sometimes called improvisation)
e entering into other lives and situations
¢ honing and shaping drama scenes for the
purpose of communicating to others
All of this can take place at a level
suitable to the age of the student. However
complex the material may seem, the student, at
any level, will find his’her own understanding
and ways of dealing with it.
L anguagelear ningand Classroom drama
We think of acquiring rather than
creating, and evolving language in our
classrooms. We all know the excitement of
learning something new, so why it is that
language learning seems so devoid of that

spark? Why do teachers and students feel
learning as work rather than play, fun and
enjoyment?

Every oneof uswill agreethat language
iIs not a mere tool or instrument of
communication but is actually the active agent
of perception and articulation. The weaving of
organic relationship between perception
(observation, recognition, comprehension) and
articulation happens through none other than
language. The application of perception or
thought on experiences and reality converts
articulation into creative expression. Thisisthe
scope of language | earning through Classroom
drama.

Exploring possibilities of Classroom
dramain English classroom

Oneof the basic premisesof our English
curriculum is that construction of language
happen only in a natural and informal
environment where students have the
opportunity to make use of and apply their
experiences, thoughts and perceptions about
reality. Classroom dramaisused to explorethe
possibility of providing:

e more opportunities for students to express
their thoughts, view points, experiences,
knowledge and language faculties.

e opportunitiesfor using languagefor credative
expression through performances in
addition to the written one.

e moreflexibility and freedom for teachersto
adapt the teaching-learning process and
materialsto meet students’ experiencesand
interests.

e opportunity to assess the potentials of using
Classroom drama as a pedagogic tool in
language learning.

In order to assessthe potential s of using
Classroom drama as a pedagogic tool in the
teaching of English a try out project, named
‘CRUCIBLE’ was conducted in selected
primary schools of Kozhikode district under
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SSA Kozhikode. The whole process is based
on these principles of learning.

e A student learns meaningful content better
than other content.

e Learning occurs as a result of a student’s
interaction with his environment,
experiences and application of thought.

e The more sensory organs a student uses
while learning, the deeper the learning in
terms of concepts/ideas, skills, processes
and attitudes.

e A student learns best by experiencing,
thinking, doing and constructing cregtively.

e Learning becomes easier and more
permanent in educational environments
where there is more than one stimulus.

Process of ‘CRUCIBLE’

The curriculum of the workshop
consisted of drama techniques focusing on
observation, physicalisation, concentration,
visualisations, fine tuning rhythmic and music
sense, mirror techniques, story devel opment,
visualising the story through events, radio
drama, presentation of drama using story
narration and drama and scripting the drama
presented by each group. The participants used
the text book materials prescribed for Upper
Primary classes along with other texts
developed on their own in their groups.

At critical stages of this process,
assessment techniques were integrated so that
opportunitiesfor refinement of learning of both
the language and the form of art were provided
and feedback given. The pedagogic model used
in the workshop for exploring the potential s of
classroom drama as a pedagogic tool isgiven
below.

e Building observation, concentration and
visualization skills

e Selection of unit and familiarizing the unit
interms of curriculum goals and language
elements.

e Internalizing the narrative, the theme, plot,
characters and events.

e |dentifying the thread and visualising it
through stills and mime
o Fixing the space

Fixing the events

Fixing of characters

Fixing the action.

Identification of specific dots in the
narrativefor applying Classroom drama
processes.

e Development of dots into performance in

groups

¢ Radio drama

e Dramatisation

e Final Assessment and Feedback

e Scripting the drama

e Editing the script

The trainers who participated in the
workshop, conducted three-day non-residential
workshopsfor students, coming from different
schools in the BRC area as try out of the
findings from their workshop. The teachers
who came along with their students to the
workshop were then given a three day
orientation so as to get a real hands-on
experience for integrating classroom dramain
their English class.

During the third stage of CRUCIBLE
the teacherswho attended the workshop started
applying Classroom drama in their regular
English classes. Their practice showed up the
potentials and possibilities of using it for
teaching English and also raised certain
concerns too.

Teachers practices of using Classroom
dramain English class

The teachers developed various
pedagogic models for using Classroom drama
in their English classes. The outline of those
models are given below.

o
O
o
o
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Pedagogic model-1
e Mood making activities for providing
trigger- use of theatre games
¢ Presentation of narrative part orally by the
teacher
e Making prediction about what will happen
next arrived at through discussionin groups
e Finalising the setting, eventsand characters
in groups through discussion
e Presenting prediction through Classroom
drama
e Reading the text and confirming groups
predictions and assessing the changes in
predictions.
Pedagogic model-2
e Mood making activities for providing
trigger- use of theatre games
¢ Presentation of narrative part orally by the
teacher
e Making prediction about what will happen
next arrived at through discussionin groups
¢ Reading the text
e Finalising the setting, eventsand characters
in groups through discussion
¢ Presenting what is read through Classroom
drama
e Assessment of presentation made by each
group.
Pedagogic model-3
e Mood making activities for providing
trigger- use of theatre games
¢ Presentation of narrative part orally by the
teacher
e Making prediction about what will happen
next arrived at through discussionin groups
e Finalising the setting, eventsand characters
in groups through discussion
e Presenting prediction through Classroom
drama
¢ Reading the text and confirming groups
predictions and assessing the changes in
predictions.

In the next session the remaining
narrative part is presented using the same
process and the first part of the dramawill be
integrated with the second part. Finally
students read through the entire narrative and
present the whol e text and edit the drama parts
intheir groups. Thiswill befollowed by Radio
dramaand its presentation. The final script of
the play will be prepared based on the
assessment of each presentation.
Thepotentials of Classroom drama

What are the potentials of Classroom
drama as a pedagogic tool? It was identified
from teachers practicesthat Classroom drama
is ableto:

e Create interest in learners to participate in
the classroom process

¢ Develop students’ oral communication skills
creatively

e Develop students' ability to speak in front
of an audience comfortably, articulating
wordsand sentences correctly, making eye
contact, using appropriate gestures and
speaking in an audible, clear, fluent and
understandable tone.

e Make Group work purposeful

e Integrate organically assessment into the
learning process and provide powerful
feedback to students.

e Develop interpretation skills of students
from their own perspective, so that it
brings in multiple perspectives in the
learning process.

e Create a need to learn the language, either
through use of creativetension (situations
requiring urgent solutions), or by putting
more responsibility on the learner, as
opposed to the teacher.

¢ Develop ora confidence of studentsinusing
English and provide stimuli for writing

¢ Develop alternative processesfor using the
narrative given in the text book.
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e Use different theaterslike story theatre and

readers' theatre in the teaching of English
The challengesand Problems

e Stereotypical use of narrative

¢ Too much instruction and teacherism (fixing
everything to students)

e |nsufficient understanding of teachers in
using classroom dramaas apedagogic tool

¢ Confusion of teachersin assuming their role
asactor and director in additiontotherole
of facilitator.

What hasbeen learned?

e Classroom dramacan be used for devel oping
students' understanding and expression
skillsto facilitate studentsto be active and
direct them towards practice.

e Classroom drama set into action as many
sense organsaspossible. Particularly, if the
lessons and topics are converted to an
experience, then they are perceived and
learned so deeply that they are not erased
from the memory, they are profoundly
assimilated and thus permanent learning
can be achieved. Hence, Classroom drama
that perform thistask most efficiently can
be used a teaching method.

e Classroom drama has asignificant function
especially in specifically improving
acquired/improved speaking skill among
the basic language skills. It has immense
potential to improve oral skills.

e Classroom drama is an effective tool
particularly for developing various
components of communi cative competence
(discourse intonation, pragmatic
awareness, nonverbal communication).

e Since speaking is not only about words,
structure and pronunciation, but also of
feelings, motivationsand meaningsthat are
valuable benefits for bringing Classroom
dramato the language class.

¢ Classroom drama techniques and activities
develop communication skills-through
fluency, pronunciation, co-operative
learning, confidence-building and cultural
awareness.

e Classroom drama involves the student’s
whole personality and not merely his
mental process.

e Teacher has to do the roles of an actor,
director and facilitator in Classroom drama.

Reference
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PROBLEMSIN THE MANAGEMENT OF PRE- PRIMARY EDUCATION IN
THE TRIBAL SETTLEMENT OF PALAKKAD DISTRICT
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Need and Significance of the study

In IndiaPre-primary education servicesare
delivered through public, private and non-
governmental channels. The private sector in an
organized or unorganized form, with varied quality,
is perhaps, the second largest service provider of
Pre-primary Education, and itsoutreach is steadily
percolating even into the rural areas across the
country. In the voluntary sector, there are smaller
scaleinitiatives.

These are largely supported by the trusts,
societies, religiousgroupsor international funding
agencies. By and large, teachers and tutors are
found to be under-qualified and untrained. Despite
existence of multiple service provisions, thereisno
reliable data available about the actual number of
children attending pre-primary education and their
breakup as per delivery of services/ type of service.
The quality of non formal pre-school/ early
childhood care and education imparted through
these multiple channelsisuneven, and variesfrom
a minimalist approach to a mushrooming of
accelerated academic programmes. Thisislargely
an outcome of inadequate understanding of the
concept of Preprimary Education, its philosophy
and importance among all stakeholders. This
coupled with inadequate institutional capacity in
the system and an absence of standards, regulatory
norms and mechanisms as well as a lack of
understanding of the basic premises of Preprimary
Education hasaggravated the problem. Inthe above
context, thereis aneed to ensure the quality based
Pre-primary Education for every child below six
years acrossthe country asamatter of Government
policy. Therefore, there is pressing need to
harmonize the activities of all these service
providers, in accordance with programmed
mandates, standards and legidlations.

Attappady which forms the eastern
boarder of the state of Keralais a part of Western

Ghatsand iswell known for its scenic beauty. The
existence of Silent Valley, the evergreen forests of
the world and the diversified socio-geographical
sketches make the region unique in all respects.
Sinceall about Attappady isclosaly associated with
the tribal life of the region, the Early Childhood
Care and Education (ECCE) in the area deserves
special significance in the educational scenario of
the settlement. Even though there exists various
Institutionsto care children before entering formal
education, the pre-school educational process of
theregion hasnot been put for any kind of analysis
till date. Since pre-schools and its functioning
influencethefurther education of the children, there
iIsaneed for analyzing and addressing the problems
of the sector in wider perspective. This study
focuses on the various aspects related to the Pre-
primary Education of the tribal settlements of
Palakkad district. In this context The District
Institute of Education and Training (DIET),
Palakkad take this opportunity to contribute
valuable suggestions and interventions.
Definition of key terms
1. Pre-primary Education

Pre-primary Education means education of
the children in the age group of three yearsto six
years. Itisadistinct organization for classeswithin
or outside the formal school system for groups of
children during the year, or years, preceding the
primary education.
2. Tribal settlementsof Kerala

A tribe is viewed, historically or
developmentally, asasocia group existing before
the development of, or outside of , states. Tribesin
Kerala, commonly called as Adivasies are the
Indigenous population found in Southern most part
of India. Magjority of thetribesin Keralaareliving
inthe denseforest and mountains of Western Ghats
mainly bordering the states of Karnatakaand Tamil
Nadu, especially in Wayanad, Palakkad and I dukki.
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Major objectivesof the study

1. To find out the present status of Pre-primary
Education in the tribal settlement with regard
to:

a. Infrastructure

b. Enrolment

€. Human resources
d. Learning Materials
e. Supporting system

2. Toidentify the constraints faced by teachersin
the management of the Pre-primary Education
institutionsin thetribal settlements.

3. To analysethe problemsin the management of
the functioning of present Pre-Primary
ingtitutionsinthetribal settlementswith regard
to:

a. Learning process

b. Functionaries

¢. Community involvement

d. Empowerment programmes
e. Monitoring and evaluation

4. To Suggest thewaysand meansfor the effective
management of Pre-primary Education system
inthetribal settlement.

6. M ethodology
1. Method: Normative survey method
2. Samplefor the study

Heads of the Pre-primary Educational
institutions, Teachers, Parents, Local Self
Government(L SG)members, Integrated Child
Development Service (ICDS) supervisors and
CDPO of the 21 pre-primary institutionsincluding
Govt, Aided, unaided and Anganvadiesat thetribal
settlements.

3. Toolsapplied:

1. Check list oninfrastructureto collect datafrom
heads of the Pre-primary Educationinstitutions

2. Questionnaire to teachers

3. Interview schedulesfor the () Heads (b) Higher
officials(c) CDPO, &I CDS supervisors

4. Focus Group Discussion guidelines (a)for
parents (b)LSG members

4. Satistical techniques:
1.PercentageAnalysis

Major findings:
|. Human resour ces, I nfrastructure, Enrollment,
Learning materials & Supporting system

1. Fifty percentage of teachers of pre-primary
institutions have to engage in other official
duties at a maximum of 3 days in a month.
Thirteen percentage of teachershaveto engage
in other duties for 3-5 days in a month. For
seven percentage of teachers, thisisfound to
be5-8days. Inthecaseof unaided institutions,
the teachers are fully engaged in classroom
activitiesinall days.

2 Itisfound that in the absence of teachers, 90%
of the Anganwadi helpers take charge of
teaching . In a few institutions mothers and
elder girls are engaging the children in the
absence of teachers. Even though they engage
the children , they are not competent to deal
them in a pedagogic perspective.

3. Waste management is the most neglected area
dueto variousreasons. Authorities of ITDP
and ICDS opined that in areas like Attappady,
there is no need of such arrangements since
theinstitution asawholeiseco-friendly. The
teachers also opined that it is a tiresome task
to train the children for keeping hygienic
practices at home and even at school.

4. The discussion in connection with health and
hygiene points out the need and requirement
of developing healthy and hygienic habits not
only in schools but even at home. Strong and
intensive efforts are needed by the authorities
like Department of Social welfare, Health,
Genera Education, and ITDP toinitiate better
practicesin thisarea.

5. Eighty percentage of the Anganwadies are
located in or nearer to the hamlet and so also
childrenreach theinstitution by walk. But the
spirit among aided and unaided institutionsare
quite different and 50% of them reach school
by using private vehicle conveyance.

6. In the Pre-primary institutions of tribal
settlements, only 42% of total enrolment are
occupied by tribal children.It also revealsthat
the child population among tribesin Attappady
areais getting reduced when compared with
other settlements of the state.
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7. Thereareonly 3institutionsin which CWSN
children were enrolled. They have arranged
adapted chairs and toilets for these students.
There is no ramp and rail and physio-therapy
facility for thesechildren.

8. All the institutions are yet to have separate
kitchen facility for ensuring preparation of
nutritiousfood for children. At thesametime,
these ingtitutions are good at having utensils
for cooking and supplying.

9. Sixty two percentage of Govt. Pre-primary
schools / Anganwadies do not have eco-
friendly classrooms.

10. Intheabsenceof prescribed curriculum and
text book for Pre-primary Education, 35-40%
of theinstitutionsin general use materialslike
‘Mazhavillu', Kalivandi (work book developed
by SCERT for the pupils) Olappeeppi and
Sahathanthram for various purposes and
occasions.

11. Itisopined that 90% of teachers are using
teaching learning material s .But no evidences
were seen in such classes to substantiate their
arguments. Even collection of rhymes and
storieswerefound to be very scanty in 80% of
theinstitutions.

12. In 50% of unaided schools, there are audio-
visual equipment like television, LCD
projector, computer, internet etc. But in
Government and Aided institutions /
Anganwadies such audio visual aids are not
available.

13.. Children of Anganvadies are fed with food
items like milk, egg, banana, pulses, gruel ,
wheat, etc provided by Government. In
unaided institutions children bring food from
their home.

Il1. Constraints faced by the Pre-primary
Education system in the Tribal Settlement.

1. At the time of investigation, it was observed
that the present teaching learning materialsand
transactional process were not related to the
tribal culture and their mother tongue. So the
learning processes are not found to be organic.

2. Through focusgroup discussion with Local Self
Government members (LSG),it is found that
the co-ordination of various departments and

agencieslike Integrated Tribal Development
Project, Integrated Child Development
Service, Health, and Education is weak or
ineffective.

3. The play equipment for the mental, physical
and aesthetic development of children are not
availablein any of the Government and Aided
pre-primary institutions.

4. Fifty percentage of Government pre-primary
institutions do not have child friendly
atmosphere.

5. Ninety percentage of classroomswerearranged
near the kitchen which leads to unhealthy
atmosphere.

lll. Functional aspects regarding learning process,
functionaries, community involvement,
empowerment programme, monitoring and
evaluation

1. Sixty seven percentage of the teachersin the
pre-primary institutionsusedto planregularly
as a part of their academic and professional
attempts. But this planning probably were not
at al process oriented or it do not claim to
have a strong footing on any kind of
pedagogical significance.

2. Eighty five percentage of these planning were
intended to develop leadership, creativity and
inter-personal skills which they wanted to
develop among children of their institution.
Even though ICDS project prepared and
distributed special guidelines for teachers, it
was not found available in most of the
Anganwadis of thetribal settlements.

3. The common items practiced in the schools
were action songs but in unaided institutions
they follow their own curriculum and use
materialswhich containsstorytelling, drawing,
conversation, role-play, minor gamesand mass
drill.

4. Activitiesin pre-primary classesin general were
apleasant and rejoicing experienceto children
of age group 3to 6 which hel ped them to enter
primary education without any inhibition or
laziness

5. Only 67% of theingtitutionsin general provide
importance to any kind of games or play
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activitiesfor ensuring the physical and mental
development of children.

6. Activities related to art and music are rarely
practiced intheseinstitutions.

7. Since more time is spent on keeping records
little importance is given to do their normal
duties like monitoring of school activities,
support to Anganvadies etc .

8. Socia support system like Parents& Teachers
Association (PTA) and the elected members
of Local Self Government and members of
voluntary organisation play amajor rolein all
Anganwadis. Public contribution and the
contribution from the staff (Teachers & Ayas)
are the sources to raise funds for conducting
all the programmesincluding day celebrations
intheseinstitutions.

9. The conditionsof social support systemisvery
poor in Pre-primary sector. Only two pre-Pre-
primary institutions out of twenty one are
having well functioning PTA/SMC. 70%
Anganawadies are supported by welfare
committees. In unaided schools there do not
exist asystem of welfare committees.

10. Only 63% pre-primary teachersare givenin-
service training by ICDS , SSA and health
department extending for oneor two daysonly.

11. Notraining isgiven to the teachers of the one
and only nursery school run by ITDP
department intheregion. Theteachersof pre-
primary schools attached to Govt. and aided
schoolsare aso not supported within-service
training.

12. In the absence of in-service training the
unaided institutions are familiarized with
certain material sfrom private book publishers.

13. Out of 69% who claim to follow CCE as a
part of assessing children only 44% are
keeping records regarding their assessment.
Teachers of 60% aided institutions have better
awareness in this connection and they keep
relevant records.

14. Observations, questions, creative
performances, self initiative and leadership are
given due weightage for assessing children.
There are 62% institutions which provided
deserving importance to the products

developed by children asapart of classrooms
experience.

15. An effective monitoring system is not
established in the pre-primary sector yet. In
Anganvadies., ICDS supervisors and CDPO
used to visit the institutions once in two
months. Themonitoringby SSA, DIET, AEO/
DEO are yet to be practiced.

16. Officialsfrom Heathand SC/ST development
departments rarely visit these institutions.
Unaided schools do not have external
monitoring system.

Suggestionsfor theimprovement of Pre-
Primary Institutions.
a) Conveyance

1. For ensuring effective monitoring vehicles may
be arranged by ICDS and ITDP. Joint visits
shall be conducted as and when needed.

b) Work load and Salary

1. For creating better attitude among the
Anganwadi workers hill track allowance and
other incentives are to be provided
systematicaly.

2. Service- salary statutes of both workers and
helpersare not attractive asthey striveto meet
both ends. Steps may be taken to raise their
salary and other incentives.

3. In most of the states in our country, CDPO
acts as the implementing officer. In the very
system of ICDS, supervisors are bound to
deal thisduty. Thisworkload adversely affects
their work efficiency. Hence supervisors shall
be excluded from the duty as implementing
officer.

¢) Training and wor kshops

1. Since training provides chances and
opportunities for better performance , all
functionariesrelated to pre-primary education
need to be oriented and trained properly. ICDS
should initiate such programmesin negotiation
with DIET and SSA .

2. Effective workshops should be conducted for
the preparation of teaching learning materials
suited to tribal settlements.

d) Recognition and awards

1. Government have to take necessary actions to

provide recognition to the employees of tribal
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pre-primary institutions by establishing awards
and incentives to the best performance and
contributions of Anganwadi workers.

2. Providing opportunities for promotion and
placement of anganwadi workers of this area
may help to encourage work attitude among
them.

e)Policy Matter

1. A link language package has to be devel oped
for pre-primary children. This can be done by
tribal department in collaboration with
academic agencieslike SCERT and DIET.

2. Posting of a nodal officer will help to co-
ordinate different departments and agencies.
This will ensure proper convergence of
different Government interventions.

3. Adapted materials have to be devel oped to suit
with the culture and identity of tribal
community.

f)YCommunity empower ment

A massive awareness programme is to be
arranged for the parents and community in general.
Themodule and material may be developed in state
by SCERT. State resource group should betrained
by SCERT and at district level resource group by
DIET.
g) Support system

An effective monitoring system should be
established congisting of officialsfrom ICDS|ITDR,
Education and Health departments. Frequent visits
should be ensured with help of tools devel oped the
purpose.
h) M anagement

1. An academic survey should be conducted to
identify the specific learning issues and to
suggest remedies which can be conducted by
district level academic agencies.

2. Itisto be ensured that the Anganwadi workers
arenot assigned with outside duties other than
their normal duties.

3. Theinvolvement of Local Self Governmentin
pre-primary institutions should beensured. The
Pre-primary Education shall be made as an
agendainal LSG planning.

1) Infrastructure

1. Infrastructure of pre-primary institutions in
tribal area should be developed and child
friendly elements should beincorporated with
adequate toys and play equipments for better
learning and creating good atmosphere.

2. Facilities like adequate space for separate
kitchen, furniture, sanitation and electrification
are to be provided to al pre-primary schools
which demands sufficient budget all ocation.
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TEACHING COMPETENCE OF SECONDARY SCHOOL TEACHERS
IN RELATION TO THEIR ATTITUDE TOWARDS TEACHING
PROFESSION

Success and development of a nation
largely depend on the quality of the educational
system which in turn depends on the quality and
competence of the existing teachers. According
to the Secondary Education Commissionin 1952,
of al thefactors which determine the quality of
education and its contribution to national
development, theteacher isundoubtedly the most
important. It is on his personal qualities and
character and professional competence that the
success of all educational endeavour ultimately
depend. Based on the literature review, teaching
competency and attitude towards teaching
profession are found to be essential for ateacher
to be successful. Thekey concern about education,
inany formal educational system, of all time, has
been its quality. Every stake holder, direct or
indirect, of education is concerned about its
quality.No doubt teaching competence and
teaching attitude is an important factor in
predicting teacher’s success. But recent studies,
however, have shown that teaching competence
and teaching attitude are not entirely indicative
of the teacher’s success in teaching profession.
Rather skills and teaching competence are
essential ingredientsto be aprofessional teacher.
According to UNESCO (2008) a competent
teacher should have firm knowledge of the
curriculum of his/her subject and the capacity to
itegrate technology into the curriculum. Formal
system of education depends on three components
that are curriculum, student and teacher. Teaching
competency refers to the knowledge, attitude,
skills and self perception or the products that
comes from by mixing these behaviours and
resulting in consistent pattern of behaviour leading
to the attainment of expected outcomes. Teaching

Dr.M.G.Remadevi
Néelippilly
Kaitharam.P.O
N.Parur

competency isthe ability of ateacher manifested
through a set of overt teacher classroom
behaviours which is resultant of the interaction
between the presage and the product variabl es of
teaching within asocial setting (Rama, 1979). So,
aneed was felt to study teaching competency in
relation to attitude towards teaching profession
of secondary school teachers.
Need and significant of the problem
Teaching competence and attitude towards
Teaching are the requirements essential for
imparting quality education. A teacher must fedl that
she has the capacity to influence student
performance positively. Here the word capacity
represents the comprehensive nature of theteacher
which comprises scholarsip,competence,attitude
and other factorsrelated to professionalism. Hence
theinvestigator decided to conduct astudy on“The
Teaching Competence of Secondary School
Teachers in relation to their attitude towards the
profession”.

Operational Definition Of Key Terms
Teaching Competence

The teaching competence refers to the
criteria that determines teacher effectiveness . It
points to the effect of a teacher in a given class
room situation.

Secondary School Teachers

The term Secondary School Teachers
includestheteacherswhoteach inthegradelevel
std 81, 9"& 10" of the schoolsrun by Government
,Aided and Unaided agencies.

Teaching Attitude

The International Encyclopaedia of
Education (Cosmo Publication NewDelhi, 1990)
definesattitude as* aterm which has been used to
describe in ageneral way the reaction of a subject
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upon and impression received from hisenvironment.
It issufficiently comprehensive toinclude feeling,
attention and other general phases of mental
experience’.
Teaching Profession

Teaching profession is a vocation which
involvesamong other things, distinctive expertness
and high competence resulting from theoretical
study as well as practical mastery of pedagogical
techniques.
Variables of Sudy

‘Teaching Competence’ and ‘Attitude
towards teaching’ arethe mgjor variablesthat the
study focus on.
Objectives of the Sudy
The major objectives of the study are:

1. To find out the teaching Competence of
Secondary School Teachers for the whole
sample and for the sub samples based on
Gender, Locality, Type of Management, and
Experience.

2. Tofind out the teaching Attitude of Secondary
School Teachers for thewhole sampleand for
the sub samples based on Gender, Locality,
Type of Management, and Experience.

3. Toexaminetheextent and nature of relationship
between teaching competence and attitude
towards teaching profession.

Hypotheses of the Sudy

1. There exists significant differencein teaching
Competence of Secondary School Teachers
with respect to Gender, Locality, Type of
M anagement, and Experience.

2. There exists significant difference in teaching
Attitude of Secondary School Teachers
towards teaching profession with respect to
Gender, Locality, Type of Management, and
Experience.

3. There exists significant positive relationship
between teaching competence and attitude
towards teaching profession.

M ethodology
Research M ethod

Descriptive Survey method was adopted
for the study.

Population
The population of this study is Secondary
School Teachersin Palakkad District.,Kerala.
Sample
The sample for the study was selected
using proportionate stratified sampling method
giving due weightage to Gender, Type of
Management , Experience, and Locality. The study
was conducted on asample of 200 secondary school
teachers from different type management under
Government, Private aided, and Unaided schools
in Palakkad District. Seventy teachers each from
Government and Private Aided school and 60
teachersfrom Unaided schoolsin Palakkad District.
Tools used for the study
1. Teaching Competence Scale for secondary
school teachers
2. Scale to assess Attitude towards teaching
profession.
Satistical Techniqueused for Analysisof
Data
Simplestatistical toolsand techniquessuch
as.
e Mean, Mode, Median, Standard deviation,
Kurtosis, Skewness.
e Test of significance of Mean
o F-test
e Karl Pearson’s co efficient of correlation.
Resultsand Discussion
The study revealed that the secondary
school teachershaveamost equal level of Teaching
competence of both male and femaletherewere no
significant difference. While considering teachers
from different type of management no much
differencein their teaching competence. Teaching
competence of the secondary school teacherswith
different years of experienceisfound to be almost
equal. Teaching competence of the teachers
belonging to different localitiesisfound to bea most
equal .
Tenability of Hypothesis
The study was designed to examine the
relationship between teaching competency and
teaching attitude of secondary school teachers.
Participants were 200 secondary school teachers
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who completed the General Teaching Competency
Scale(GTCS), and Teaching Attitude Score (TAS).
The findings of the study reveal a significant
positive relationship between teachers' teaching
competency and their teaching attitude. But
insignificant differenceisfound between teaching
competency and teaching attitude of secondary
school teachers working in government, private
aided and unaided schools.

Details of Comparison of Mean, Standard
Deviation and Tenability of Hypothesisare given
below.

Hypothesis 1

In order to test Hypothesis 1, differences
on Mean scores on the teaching competency of
secondary school teachers with respect to Gender,
Type of Management, Experienceand Locality are
considered..

Table- 1

Scor es of teachhing competence on the basis of assessment on Teacher sthemselves
classified the whole background variable.

Variable Component |Number Mean S.D. t-value/ f-value
Male 91 193.52 11.802

Gender 0.98
Female 109 195.06 10.155

Type Government |69 193.30 11.799

of Private Aided|69 194.70 10.168 0.511

M anagement |Unaided 62 195.15 10.843
Lessthan 10

Experience |years 107 195.01 10.894 0.51
10 & above
10years 63 193.60 10.990
Municipality [91 194.78 10.469

L ocality 0.99
Panchayath (109 194.00 11.344

Variable :Teaching Competency: The
analysisof Teaching competence on the basis of
assessment on Teachers themselves of Secondary
School Teachers on the sample based on
background variableis shown the Table 1.

The above Table - 1 depictsthat the value
of Mean and Stand Deviation of teaching
competency of secondary school male teachersin
Palakkad District were 193.52 and 11.802 S.D and
those of female teachers were 195.06 and 10.155
S.D respectively. Thet-value 0.98 isinsignificant,
which means that there exists no difference in
teaching competence of male and female secondary
school teachers. This means the secondary school
male and femal eteachers do not differ significantly
in terms of their teaching competency.

While considering the teaching competency
among teachers of Government schools, the Mean

and S.D. are 193.30 and 11.799 respectively. The
figureamong private aided teachersare 194.70 and
10.168; whereas, that of teachers from unaided
schools have a Mean of 195.15 and S.D. 10.843.
The F-value come to be 0.511, which is
insignificant. It meansthat there existsno difference
in teaching competence among teachers of
Government, Private, aided and Unaided
secondary school teachers . This means the
secondary school teachers of Government, Private
aided and Unaided institutions do not differ
significantly intermsof their teaching competency.

Considering the teaching competence
based on experience, teachers with less than 10
years have a Mean score of 105.01 and S.D.
10.894. At thesametime, Mean and S.D. of teachers
with teaching experience of 10 yearsand aboveare
193.60 and 10.990 respectively. The t-value come
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out to be 0.51 whichisinsignificant. It meansthat
there exists no difference in teaching competence
among teacherswith experiencelessthan 10 years
and morethan 10 years. Thismeansthe secondary
school teachers of different level of experience
do not differ significantly interms of their teaching
competency.

The Mean and Standard Deviation of
secondary school teachers from different locality
was also analysed. In Municipal area, the Mean
score and S.D. were 194.78 and 10.469
respectively. the Mean score and S.D. of teachers
from Panchayath areaare 194.00 and 11.344. The
t- value comeout to be.99 whichisinsignificant.
It meansthat there exists no differencein teaching
competence of secondary school teachers from

classified the whole background variable.

different localities. This meansthat the secondary
school teachers from different localities do not
differ significantly in terms of their teaching
competency.

Thus the Hypothesis 1 which states that;
There exists significant differences in teaching
competence of Secondary School Teachers with
respect to Gender, Locality, Type of Management,
and Experienceisregjected for all the background
variables for the sub component ‘teaching
competency’.

Variable Teaching Attitude: Theanaysisof
Teaching attitude on the basis of assessment on
Teachersthemsealvesof Secondary School Teachers
on the sample for background variable is shown
inTable- 2

Table- 2
Scor es of teaching attitude on the basis of assessment on Teacher sthemselves

Variable Component Number Mean S.D. t-value/ f-value
Male 91 128.74 7.252

Gender 0.44
Female 109 128.28 7.188

Type of Government 69 128.20 7.281

Management |Private Aided 69 128.78 7.060 0.111
Unaided 62 128.48 7.375
Lessthan 10

Experience |years 107 128.03 6.908
10 & above
10years 63 129.02 7.530
Municipality 91 128.42 6.935

L ocality 0.99
Panchayath 109 128.55 7.450

As per Table - 2, the value of Mean and

Stand Deviation of teaching attitude of secondary
school teachers in Palakkad District were 128.74
and 7.252 for male teachers. Figure for female
teachers were 128.28 and 7.188 respectively. The
t-value comeout to be 0.44, whichisinsignificant.
It meansthat there exists no differencein teaching
attitude of male and female secondary school
teachers. Thismeansthe secondary school male and
femaleteachers do not differ significantly interms
of their teaching attitude.

While considering secondary school
teachersfrom different types of management, Mean
and Standard Deviation for government schools
were 128.20 and 7.281. For aided schools, the data
were 128.78 and 7.060 respectively, whereas, the
samefor unaided ingtitutionswere 128.48 and 7.375
initsorder. The F-valuecometo be .111, whichis
insignificant. It meansthat there existsno difference
in teaching attitude of Government, Private aided
and Unaided secondary school teachers. Thismeans
the secondary school of Government, Private aided
and Unaided do not differ significantly interms of
their teaching attitude.
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Considering secondary school teachers
teaching Experience, Mean scores and Standard
Deviation of less than 10 years are 128.03, 6.908
respectively and of 10 and above ten years are
129.02, 7.530 respectively. The t-value come out
to be 0.97, which is insignificant . It means that
there existsno differencein teaching attitude among
the sample with less than 10 years' and above 10
years experience. Thismeansthe secondary school
teachersof different level of experience do not differ
significantly intermsof their teaching attitude.

The Mean and Standard Deviation of
secondary school teachers from Municipality and
Pancyayath are 128.42, 6.935 and 128.55, 7.450

respectively. Thet- value comeout to be 13which
Is insignificant. It means that there exists no
differencein teaching attitude of secondary school
teachers from different localities. This means that
the secondary school teachers from different
localities do not differ significantly intermsof their
teaching attitude.

Thus the Hypothesis 2 which states that
There exists significant differences in teaching
Attitude of Secondary School Teachers with
respect to based on Gender, Locality, Type of
Management and Experienceisrejected for the sub
component teaching Attitude.

Table-3
Correlation between competence and teaching attitude on the basis
of assessment on teacher sthemselves classified
thewhole background variable

Variable Correlation valuefor ‘r’ Df Inference
Teaching

Competency 0.915 198 Significant
Teaching

Attitude

Significant at 0.01 level

Variable : Correlation between teaching
competence and teaching attitude. The analysisof
correlation between Teaching Competence and
Teaching Attitude on the basis of assessment on
Teachersthemselves of Secondary School Teachers
whole back ground variable show on the Table
433

From the above table the value of Co-
efficient Correlation (r) come out to be 0.915 which
is significant at 0.01 level of confidence, indicating
that there is a positive co-relation between
Teaching Competence and Teaching Attitude of
secondary school teachers. Thusthe Hypothesis 3
which state There exists significant positive
relationship between Teaching Competence and
Teaching Attitude towards teaching professionis
accepted. H3 isaccepted. Thisisdueto the reason
that the success of teachers depends both on their
teaching competence and teaching attitude. These
factors have an important role in teaching
profession. Teachers who have competent and
positive attitude towardsteaching profession have

the capacity to generate new ideas and adopt
innovative methodsfor teaching.

Correlation is a necessary but not a
sufficient condition to make causal inferenceswith
reasonabl e confidence. But having gathered the data
by means, controlling extraneous variables which
might confound the results, it can be inferred that
thereisacausal relationship (Hatfield, Faunce, &
Job, 2006). Extraneous variablesthat can affect the
attitudes are like insufficient salaries, inadequate
funding of schools, lack of parental support, work
burden and burnout (Bradley, 1995 and Marchant,
1992) . All these variables have nothing to do with
theteachers. When the data have been gathered by
means and confounds (extraneous variables) have
been eliminated, correlation doesimply causation.
Thismay mean that theteachers' attitudestowards
theteaching profession were positively affected by
theimprovement of their competency level.
Educational Implications:

No research can be said to be complete in
itself egpecialy in teaching competence and teaching
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attitude towards teacher profession. The present

study has adequately dealt with teaching

competence and teaching attitude towards teacher
profession.

v Asthe teachers who are working in different
type of Management in Secondary schoolshave
better teaching competence and also have
positive attitude towards teaching as well as
towardsteaching profession. It isevident that
the present refresher courses for teachers are
not satisfactory and necessary training should
be given toimprovetheir teaching competence
and for their attitude towards teaching
profession. They are required to attend
important training programmes especially
management training conducted by the
government and the educational institutionsin
the state.

v" It is recommended that some psychological
adjustment programmesand in servicetraining
programmes should be provided to the teachers
to maintain teaching competence at an
expected level.

v' Teacherswho have low teaching competence,
they should be given some special programmes
for their improvement. It is strongly,
recommended that thereisaneed of hour isto
revitalize the training programmes of both
Private aided and Unaided school steachers at
the secondary level.

v A significant correlation between teaching
competency and teaching attitude towards
teaching profession shows that these two
factors are better for teaching because they
have high teaching efficiency.

v" Oneof theimplications of the present study is
of great importancein developing curriculum,
text book, designing educational programsand
method of teaching etc. all should be modelled
in such a manner that they can utilize their
teaching competence and teaching attitude
towards teaching profession.

v' It is therefore most important factor that
teachers should develop the teaching

competence and teaching attitude to become
a perfect teacher.

v' The findings of the study are important to
educational thinkers, teachers, psychologists
and other who are concerned with the sphere
of education.

v" From the findings of the study it is observed
that the male and femal e student teachersdon’t
differ significantly with respect to their teaching
competency and to enhance competencies of
teachers at the secondary level.

Conclusion.

The study attempted to determine the
relationship between teaching competency and
teacher attitude towards teaching profession in
Secondary school teachersin Palakkad District. A
survey was used to find out thisrelationship which
was further analysed with respect to gender type
of management, years of experience and locality.

Therest on gender revealed that thereisno
significant difference in teaching competence and
teaching attitude towards teaching profession
between male and female teacher. The result of
ANOVA on type of management indicates that
there is no significant difference in the teaching
competence and teaching attitude towardsteaching
profession of secondary school teachers from
different types of management. While considering
theyear of experience, the study revealed that there
Isno significant differencein teaching competence
and teaching attitude towards teaching profession
between lessthan 10 years of experience and more
than 10 yearsof experience. Teachersfrom different
locdlitiesthereisno significant differenceinteaching
competence and teaching attitude towardsteaching
profession.

The analysis of correlation between
Teaching Competenceand TeachingAttitude show
that the secondary school teachers do differ
significant in terms of their teaching competence
and teaching attitude towards teaching profession.
Thismay mean that theteachers' attitudestowards
theteaching profession were positively affected by
theimprovement of their competency level.
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Abstract

Psychological Well-being refers to the achievement of one’s full psychological potential. Recent years
have brought new and growing attention to the importance of measuring and monitoring children’swell-
being. It haslong been recognized that in the process of |earning the study habits of the student playsan
important role in their academic performance. In this study the investigator deals with the relationship
between Psychological Well-being and Study Habits of secondary school students.210 students sel ected
by clustered sampling method was the sample of study. The modified version of scale of Psychological
Well-being developed by Carol Ryff and an adapted version of “ Study skills self assessment” were the
toolsfor the study. The result shows that there is significant positive correlation between Psychological
Well-being and Study Habits of secondary school students.

Introduction

Positive Psychology isthe scientific study
of the strengths and virtuesthat enableindividuals
and communitiesto thrive. Thefield isfounded on
the belief that people want to lead meaningful and
fulfilling lives, to cultivate what isbest within them,
and to enhancethelir experiencesof love, work, and
play. Positive Psychology has three central
concerns. positive emotions, positive individual
traits, and positive institutions. The social
environment comprising the family, communities,
schools, clubs and neighbourhood are the various
social groups that provide base for the individual
behaviour. Psychological Well-being and Social
Well-being are the major concerned areas of
positive psychology. Psychological well-being refers
to the achievement of one's full psychological
potential. Conceptual and methodological
refinement studies conducted by Brad burn (1969)
and Diener (1985) tried to define Psychological
WEell-being. As summarized by Huppert (2009),
“Psychologica Well-beingisabout livesgoing well.
Itisthe combination of feeling good and functioning
effectively”. By definition therefore, people with
high Psychological Well-being report feeling happy,
capable, well supported, satisfied with life, and so
on.

Convergence of various psychological
theoriesand viewsof eminent clinical psychologists

served the theoretical background for the
formulation of multidimensional model proposed
by Professor Carol Ryff (Ryff & Keyes, 1995). The
construct iscentral to the humanistic tradition. Prof.
Carol Ryff’s Psychological Well-being scale
evauate Sx dimensions: Autonomy, Environmental
mastery, Personal growth, Positive relations with
others, Purposein life, and Self-acceptance (Ryff,
1989; Ryff & Keyes, 1995).Through one study it
was found that Psychological Well-being and
Subjective Well-being were related, but distinct
constructs which correlated differentially with
socio-demographic variables and personality
(Ryff,1989). Both Psychological and Subjective
Well-being was increased with age, education,
emotional stability, extraversion and conscientious
ness (Ryff, 1991). However, compared with adults
with higher Subjective than Psychological Well-
being, adults with higher Psychological than
Subjective Well-being were younger, had more
education and showed more openness to
experience. (Ryff et a., 1994; Ryff, Lee, & Na,
1993)

Recent years have brought new and
growing attention to the importance of measuring
and monitoring children’sWell-being (Ben-Arieh,
2006). This is in part due to a shift towards
accountability-based public policy, which requires
reliable information on and accurate measures of
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the conditions children face and the outcomes that
various programmes achieve. Research suggests
that children who experience a greater sense of
WEell-being are more able to learn and assimilate
information in effectiveways; morelikely to engage
in healthy and fulfilling socia behaviours, more
likely toinvest intheir own and others' well-being
and in the sustainability of the planet, asthey take
up their social, professional and leadershiprolesin
adulthood (Awartani, Whitman & Gordon, 2008).
Facets of schooling, quality programmes,
curriculum, leadership, teaching, achievement and
student engagement, affect overall student Well-
being.Well-being is enhanced when schools can
provide opportunities for students to: (1) select
learning strategiesto pursueand achievetheir goals;
(2) nurtureand support their abilitiesto handleeven
difficult tasks; and (3) experiment, learn new things
and take risks. Students' views about their
competence and self-efficacy also influence their
achievement and goal -setting (Awartani, Whitman
& Gordon, 2008).

It has long been recognized that in the
process of learning the study habits of the student
plays an important role in their academic
performance. Learning is reflected in the way a
student respond to environment, social, emotional
and physical stimuli and understands new
information. The key to better learning and better
academic performancein schoolsare good teachers,
good study environment, parent’s co-operation,
high quality books and the most important is the
study habit.

Study Habits are learning tendencies that
enable students to work privately. They are the
methods or techniques of effective learning.
Azikiwe (1998) describes the Study Habit as “the
adopted way and manner astudent planshisprivate
readings, after classroom learning so as to attain
mastery of the subject”. According to her, “good
study habits are good assets to learners because
the (habits) assist studentsto attain mastery in areas
of specialization and consequent excellent
performance, while opposite constitute constraints
to learning and achievement leading to failure”.
Good (1998) define the term Study Habit as“ The
student’sway of study whether systematic, efficient

orinefficient etc”. Going by thisdefinitionit literally
means that good Study Habit produces positive
academic performancewhileinefficient Study Habit
leadsto academic failure.

The present study investigates the
rel ationship between Psychol ogical Well-being and
Study Habits of secondary school students.
Objectives of the Sudy

1. To find out whether there is significant
rel ationship between Psychol ogical Well-being
and Study Habits of secondary school students.

2. To find out whether there is significant
relationship between dimensions of
Psychological Well-being and Study Habits of
secondary school students.

3. To find out whether there is significant
rel ationship between Psychol ogical Well-being
and dimensions of Study Habits of secondary
school students.

Hypotheses of the Sudy

1. There is no significant relationship between
Psychological Well-being and Study Habits of
secondary school students.

2. There is no significant relationship between
dimensions of Psychological Well-being and
Study Habits of secondary school students.

3. There is no significant relationship between
Psychological Well-being and dimensions of
Study Habits of secondary school students.

M ethodology
Method of the Study

Correlation research method is used to
determine whether or and to what degree, the
rel ationship exists between the variables.
Variables of the Study
Variables of the study are:

1. Psychological Well-beingand
2. Study Habits

Thedimensionsof Psychologica Well-being
include;

e Autonomy

¢ Environmental Mastery
¢ Personal Growth
e Positive Relations with Others
e Purposein Life
e Self-Acceptance
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Thedimensionsof Study Habitsinclude;
¢ Reading text book
e Taking notes
e Study pattern
e Memory techniques
e Preparation for exam
¢ Time management
Tools Used for the Study
The tools used for this study are:

1. Themodified version of scale of Psychological
WEell-being developed by Carol Ryff (Ryff &
Keyes, 1995).

2. Adapted version of “Study skills self
assessment” developed by University of
Central Florida's student Academic Resource
centre.

Sample of the Study
The population of the study is secondary
school students of Kannur district. The sample of

study consisted of 210 students selected from
schools of Kannur district by cluster sampling
method.

Satistical Techniques

Karl Pearson’scoefficient of correlation was
employed to find out the relationship between
Psychologica Well-being and Study Habits.
Resultsand Discussion

1. Relationship between Psychological Well-
being and Sudy Habits.

In order to find out the rel ationship between
Psychological Well-being and Study Habits of
secondary school students, Karl Pearson’s Product
moment of coefficient of correlation (r) is
calculated. The data and results are presented in
thetablel.

Table 1. Correlation between Psychological Well-being and
Study Habits of secondary school students.

Variables

N r

Psychological well-being and study habits | 210

0.184**

* Significant at 0.05 level ** Significant at 0.01 level

Ther valueisfound to be 0.184 (p<0.01).
Hence the null hypothesisisrejected as untenable
and the findings are said to be statistically
significant. Thisindicates that there is significant
positive correlation between Psychological Well-
being and Study Habits of secondary school
students.
2. Relationship between dimensions of
Psychological Well-being and Study
Habits.

In order to find out the relationship bet-
ween dimensions of Psychological Well-being
(Autonomy, Environmental Mastery, Personal
Growth, Positive Relations with Others, Purpose
in Life, Self-Acceptance) and Study Habits of
secondary school students, Karl Pearson’s Product
moment of coefficient of correlation (r) is
calculated. The data and results are presented in
thetable 2.

Table 2. Correlation between dimensions of Psychological Well-being and
Sudy Habits of secondary school students.

Variables N r
Autonomy and study habits 210 |[0.21**
Environmental mastery and study habits 210 |0.20**
Personal Growth and study habits 210 (0.10
Positive Relationswith others
and study habits 210 (0.09
Purposein life and study habits 210 |-0.07
Self Acceptance and study habits 210 |0.05

*Significant at 0.05level ** Significant at 0.01 level
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Ther valueisfound to be 0.21(p<0.01) for
Autonomy and Study Habitsand 0.20 (p<0.01) for
Environmental mastery and Study Habit. This
indicatesthat thereissignificant positive correlation
between Autonomy and Study Habits and between
Environmental Mastery and Study Habits of
secondary school students.

Ther valuesfor the other dimensionswith
Study Habits are found to be not significant. This
indicates that there is no significant correlation
between Personal growth and Study Habits,
between Positive relations with others and Study
Habits, between Purpose in life and Study Habits

and between Self-acceptance and Study Habits of
secondary school students.
3. Relationship between Psychological Well-
being and dimensions of Sudy Habits

In order to find out the rel ationship between
Psychol ogical Well-being and dimensions of Study
Habits (Reading text book, Taking notes, Study
pattern, Memory techniques, Preparation for exam,
Time management) of secondary school students,
Karl Pearson’s Product moment of coefficient of
correlation (r) is calculated. The data and results
are presented in the table 3.

Table 3.Test of significance of correlation between Psychological
Well-being and dimensions of Sudy Habits of secondary school students

Variables

N r

text book

Psychological well being and reading

210 | 0.19**

Psychological well being andtaking notes | 210 | 0.004

Psychological well being and study pattern| 210 [ 0.12

Psychological well being and memory

techniques 210 |0.13
Psychological well being and preparation

for exam 210 |[0.18*
Psychological well being and time

management 210 |0.20**

* Significant at 0.05 level ** Significant at 0.01 level

The r value is found to be 0.19 (p<0.01)
for Psychologica Well-being and Reading text book
and 0.20 (p<0.01), for Psychological Well-being and
Time management and 0.18 (p<0.05) for
Psychol ogica Well-being and Preparation for exam.
This indicates that there is significant positive
correlation between Psychol ogical Well-being and
Reading text book; Psychological Well-being and
Timemanagement and between Psychological Well-
being and Preparation for exam of secondary school
students.

Ther vauesfor Psychological Well-being
with the other dimensions of study habitsarefound
to be not significant. Thisindicatesthat thereisno
significant correl ation between Psychological Well-
being and Taking notes, between Psychological
Well-being and Study pattern and between

Psychologica Well-being and Memory techniques
of secondary school students.
Conclusion

The findings of the study show that there
exists significant positive correlation between
Psychological Well-being and Study Habits of
secondary school students. The dimensions of
Psychological Well-being viz. Autonomy and
Environmental Mastery are having significant
relationship with Study Habit. The Psychological
WEell-being have significant relationshipwith reading
text books, preparation for exam and time
management. Thefindings of the study emphasize
on theimportance of ensuring Psychol ogical Well-
being of secondary school students for enhancing
their Study Habitswhich in turn contributeto their
academic performance.
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Abstract

Post partum depression is one of the common mood disorders usually seen in new mothers during and
after pregnancy. It isalso called post natal depression. It isatype of clinical depression which may start
during pregnancy or at any time up to ayear after the birth of achild. Pregnancy and post partum period
arethe most dynamic eventsin awoman’slife cyclethat affect both body and mind. It isaserious mental
health problem characterised by aprolonged period of emotional disturbance occurring at atime of major
life change and increased responsibilitiesin the case of anew born infant. Theinvestigators need to know
whether thisisright in the case of all mothers or not. Hence the investigators examined the post partum
depression tendency among educated new mothersin Kerala, being the highest literate state. The study
revealed that Keralaalso is not free from mood disorders and depression that affect woman during post

partum period.

Maternal Health refers to the health of
women during pregnancy, child birth and
postpartum period. It isaconcept that encompasses
family planning; pre-conception, pre- natal and post
natal care. Maternal mortality isan adverse outcome
of many pregnancies. Studies show that Indiatops
inrate of materna deathsworldwide. WHO defines
maternal mortality asthe death of awoman during
pregnancy or in the first 42 days after the birth of
child dueto causesdirectly or indirectly linked with
pregnancy. Reports shown that in every two minutes
awoman dies of pregnancy related complications
like severe bleeding after child birth, infections, and
high blood pressure during pregnancy and unsafe
abortion. All these shows that there is an urgent
need for improving the maternal health and child
carein these circumstances.

In the year 2000, 189 nations made a
promise to free people from multiple deprivations
like maternal mortality, infant mortality etc. This
pledge becamethe eight Millennium Devel opment
Goas (MDG's) that to be achieved by 2015.I1n
September 2010, the world recommitted itself to
accelerate progress towards these goals. The fifth
goa among these MDG'sisimproving the maternal

health and child care. This is by reducing the
maternal mortality ratio by three quarters. Many
ways have been suggested to reduce these
deprivations. Educating girlsand boys, developing
more effective and efficient nationa health systems,
motivating young people to delay pregnancy and
achieving higher levelsof education, improving the
maternal nutrition etc. are some of the means
targeted. According to Health Ministry, Indiaison
the track to attain MDG, where as some leading
newspapersreported that Indiawill misstheMDG's
since there is no improvement in reducing these
kinds of deprivations happening in our country.
Mental health conditions of women after
delivery are very weak. They are most likely to
experience depression and stressduring the primary
reproductiveyears. Thereare many causesfor stress
during pregnancy. The most common of which are
thefollowing-not wanting achild because of marital
or economic difficulties or because having achild
will interferewith educational or vocational plans,
physical discomforts that are severe, feelings of
inadequacy for the parental role and fears that a
child will be physically deformed or mentally
deficient. These kind of maternal stress will
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negatively affect the behavioural and social
development of child before and after birth. Hence
both themental health and physical health of women
should be given at most concern. Then only there
will be gradual changesin the health of women.

Depressed moms may have negative
emotional expression and an insensitive and
unresponsive Parenting Syle. Thismay cause stress
on therel ationship between mom and child and also
on other family members. That is, if the mental
health and physical health of mothers are not well
and good, it will affect their parenthood also.
Parenthood is central to childhood, to child
development, and to society’slong term investment
in children. Studies reported that children
experienced more symptoms of anxiety and
depression when their mothers exhibited hands off
parenting style. A mature, well adjusted parent is
better able to handle stress, shield the child from
conflict and engagein authoritative parenting. This
means that Parenting and Parenting Syle have a
sgnificant roleintheall round development of their
children.

When anew mother has severe depression,
sheislessableto respond to her child’sneeds. This
kind of depression makesit profoundly difficult for
awomen to connect with her baby in the way she
would like.She may be physically or emotionally
distant from her child. Thiswill harm the child in
oneway or another way. Severa studieshave shown
that the more depressed anew mother is, the greater
the delay in the infant’s development. A new
mother’s attention to her new born is particularly
important immediately following the birth, because
the first year of lifeisacritica timein cognitive
development. All thiskind of mother’sinability will
create attachment problemsin the children, which
will reflect intheir parenting style also.

During and after pregnancy certain kind of
mood disorders may devel op in new mothers. Post
Partum Depression(PPD) isone of the common
mood disorders seen in new motherstoday.PPD is
atypeof clinical depressionwhich can effect women
and lessfrequently men, typically after child birth.
It usually occursin thefirst two to four months. It
is atime when the woman adjusts both physically
and psychologically to the process of child bearing.

The physical adjustments during the post partum
period are influenced by what preceded it. The
method of delivery and circumstances surrounding
the delivery affect the speed with which the
woman’s body readjusts. Postpartum period is a
time of considerabl e adjustment and adaptation for
both the mother and the father. Fathers can provide
important support systems for mothers, especially
in helping mothersin caring of young infants. The
hormonal changes occurring after child birth are
believed to play arolein PPD, but the preciserole
of hormones has not been identified. (Flore &
Hedrick, 2002; McCoy, Beal & Watson, 2003)

Women with personal or family
history of depression have the greatest risk of
developing PPD.PPD is a serious mental health
problem characterized by a prolonged period of
emotional disturbance occurring at atime of major
life change and increased responsibilitiesin thecare
of anew borninfant. One study found that the PPD
may affect not only the new mother, but also her
child.(Righetti- Velttema& Others,2002).
Emotional fluctuations also are very common for
mothersin the post partum period.

Though, the real causes of PPD are not
entirely clear, it is found that emotional, physical
and life-style factors play a major role in getting
thisPPD. Domestic violence may alsoleadsto PPD.
Some possible and identified causes of PPD arethe
following:

e Hormonal fluctuations after giving birth
e Family environment

e Job stress

e Complicated delivery

¢ Rapevictims

e More anxious about the future of the child
e Divorced parents

e Difficulty in breast feeding

e Lack of socia support

e Vitamin deficiency

e Financial problemsetc.

PPD affected persons can be identified.
Some noted symptoms of PPD affected personsare
listed below.

Symptoms of PPD
o Sleeplessness
e Loss of appetite
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» No affection towards child

e Over depression

e L 0ss of memory

e Making suicide attempt

¢ Negative attitude towards breast feeding
e | ntrusive thoughts of harming the baby

e Lack of concentration

e Sadness

¢ Hot temperedness

e No interest in anything

PPD illness can be treated effectively.
Proper Parenting style, giving post partum support,
medications used to treat symptoms and anxiety,
psychotherapy (talk therapy), counselling and
hospitalisation if necessary under specific
circumstances are there for treating PPD. But,
before getting into treatment and hospitalization,
it's better to take preventive measures against it.
Prevention in the sense giving proper care and
advice, good parenting and caring to the young
girls, developing realistic expectations about
motherhood, deliberately spent asmuch of timewith
thefamily membersin sharing feelingsand emotions
(talk therapy), ensuring sufficient omega 3-fatty
acidsinthe mother’sdiet, getting asmuch assleep
aspossiblefor them, including vitamin-B rich items
indiet etc. can save the mother from mental health
disorders and there by giving proper attention to
child bearing .

PPD can have significant consequencesfor
both the new mother and family. History showsthat
emotionally uncontrollable behaviour of children
is due to the lack of proper materna care. Hence
the investigators thought of checking the PPD
tendency among educated new mothersin Kerala,
especially from Malappuram and Kozhikode

district.
Objective:

To find out the Post Partum Depression
tendency among educated new mothers from
Malappuram and Kozhikode districts.

M ethodology
Sample and design:

Thestudy iscarried out on arepresentative
sample of 100 educated young new mothers from

Malappuram and Kozhikode districts. Survey
method was adopted.

Tool : Edinburgh Post Natal Depression Scale
(EPDYS)

Description of tool:

Edinburgh Post Natal Depression Scale
(EPDS) isa4- point rating scale which consists of
10 questions with a maximum score of 30. Itisa
valuable and efficient way of identifying patientsat
risk for postnatal depression. Mothers who score
above 13 areconsidered as* potentially depressed”
and those who score less than 9 are considered to
have no form of depression. And all those mothers
who score above 10 can have possible depression
in the near future.

Satistical Technique: PercentageAnalysis

Analysis and Discussion:

Per centage Analysis of Post Partum
Depression Tendency among Educated New
Mothers
Table-1
Data and result of Percentage analysis of Post
Partum Depression Tendency among
Educated New Mothers

Percentage
0. | Dimensions of Depression
No form of Depression 32%
Potentially Depressed 40%
Possible Depression
in the near future 50%
After administering the tool among
educated new mothers, it was found that 32% of
them have no form of depression, 40% of them are
“Potentially depressed”. Also it wasfound that 50%
of mothersmay appear possible depression or mood
disordersinthenear future. Earlier studiesreported
that PPD prevalence rates among women is from
5% to 25%, but methodol ogical differencesamong
the studies makethe actual prevalencerate unclear.

Conclusion:

The present study revealed that Keralaalso
Is not free from mood disorders and depressions
that affect women during postpartum period, which
means education hardly affect the occurrence of
mood disordersand depressionsfound inthem. This
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may be because of first few monthsafter delivery is
themost critical timefor al mothersand it may last
up to one year. Women are required to adapt to a
new role as amother resulting in changesin their
relationshipswith their husband and family members
as well as family in function. Anxiety during
pregnancy, painful life events, change in marital
relationship etc lead to PPD. Not only these, but
the flat oriented nuclear family life, less
neighbourhood relations, sleeplessness over night
alsolead to PPD. Hence, thereisaneed to provide
comprehensive post partum care to all the women

irrespective of their education.
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< A Handbook of Child Learning
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DIET Palakkad - An Overview

District Institutes of Education and Training
(DIETs) are established in India after the
recommendations of NPE (1986). DIETs are envisaged
to overhaul education, especially in quality dimension.
The main functions that entrusted to each DIET are :

1. Organising quality based Teacher Education
Programmes (both in preservice and inservice).

2. Conducting research and innovative activities to
ensure the quality of education in the district.

3. Developing and disseminating various materials
on education.

4. Organising field visits and planning various
activities to tackle local issues in different fields
of education.

5. Support and extension activities to different
educational agencies.

DIET Palakkad, Kerala was established in
1992 by upgrading Swaminatha Vidyalaya Teacher
Training Institute and is located in Anakkara Grama
Panchayath, at the western border of the district.
Anakkara is highly graceful and elegant in its natural
dispositions and claims to have a rich cultural heritage
as it is the birth place of eminent personalities like
Ammu Swaminathan, Captain Lakshmi and Artist
Mrinalini Sarabhai. Apart from the routine
responsibilities, DIET Palakkad has been carrying out
various research oriented tasks in the district
performing either as a leading component or as a
catalyst. Certain highlighted programmes conducted
during the year 2014-15 are :

Seminar:

DIET Palakkad hosted a state level seminar
on “Including Children with Special Needs for
ensuring sustainable educational quality. Prof. M.A.
Khader , Head of Dept. of Evaluation ( Rtd) , NCERT,
New Delhi inaugurated the function in which
Resource Teachers shared their experiences and

concerns leading to serious discussions, clarifications
and agreements.
Training:

e Periodic review and planning meeting for TTI
Principals and subject wise training to all Teacher
Educators .

o Well planned and organised monthly conferences
of EdI. Officers and heads of schools in the district.

¢ All Resource Teachers working in the district were
trained in using ICT as a support tool in their area
of operation.

Material Development :

e ‘Edu Touch ‘ : Hand book for TTls for ensuring
effective academic planning , implementation and
monitoring .

e ‘Subject Clinics’ : Materials to support the learners
who need special care as a part of quality drive in
SSLC examination.

o ‘Butterflies’ : Special material which intends to
empower the primary school teachers to use
English in the classrooms with ease and pleasure.

Research :

v' Study on the Pre-Primary Education , “The
Problems in the management of Pre-primary
Education in the tribal settiments of Palakkad
district”.

v" Prepared a data base on the CWSN children in
the district after having an indepth survey on it.

v' Action Research — Primary school teachers and
other educational functionaries completed various
issue based classroom researches in the district.

v' Sarga Sadhakam - An innovative research
programme which intends to empower Teacher
Educators to carryout creative and innovative
practices in Teacher Education.

Support and extention :
Vijayasree :
v' Subiject clinics were of high innovation for
activating subject councils at HS level
v/ Systematic and scientific monitoring and
review programmes were organised at
district, sub district and shool levels that
ensured a special drive for SSLC result
enhancement.
Comprehensive Education Programmes of MLAS:
DIET Palakkad provides academic support
to the Comprehensive Education Programmes of
MLAs in the district such as :
SMILE - Thrithala Constituency
SADHANA -Ottappalam Constituency
WINGS- Nenmara Constituency
Vidya Vikas - Kongad Constituency
All the above programmes are launched as
a part of Quality Drive being the dynamic force for
achieving the desired goals in Education.
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